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Foreword
Publication AN ANALYSIS OF CONTINUING PROFESSIONAL DEVELOPMENT
OF PRESCHOOL TEACHERS IN SERBIA, MONTENEGRO, HUNGARY, ROMANIA, SLOVENIA AND GREAT BRITAIN is the result of the activities implemented
within the Work package 1 (WP1) of the KEY project.
European Commission supports the project KEEP EDUCATING YOURSELF /
KEY/ 598977-EPP-1-2018-RS-1-EPPKA2-CBHE-JP) under the current ERASMUS+ programme. The main project aims are to establish life long learning hubs
for preschool teachers within the higher education institutions in Serbia and Montenegro and to modernise the existing preschool teachers training offer. The KEY
project began in December 2018 and will last until November 2021. The KEY
project consortium consists of 17 partner institutions: Preschool Teacher Training College Novi Sad – a coordinator of the Project, Preschool Teacher Training
College Vršac, Preschool Teacher Training College Kruševac, Preschool Teacher Training College Pirot, Preschool Teacher Training and Business Informatics
College Sremska Mitrovica, Institute for the Improvement of Education, Serbia,
Eotvos Jozsef Foiskola Hungary, University of Maribor, Slovenia, Research and
Educational Center Mansion Rakican Slovenia, West University of Timisoara Romania, Birmingham City University, Bureau for Education Services of Montenegro, University of Montenegro, Kindergarten Ljubica Popović Podgorica, Union of
Associations of Preschool Teachers in Serbia, Association of Preschool Teachers in
Vojvodina, Western Balkans Institute Belgrade and the associate partner Pedagogical Center of Montenegro.
The establishment of learning hubs for preschool teachers in higher education institutions participating in the project is envisaged as one of its main outcomes. These
hubs will be of great importance for the overall development of preschool teachers’
profession through the improvement of competencies and skills all teachers need
for high quality teaching and learning in the 21st century.
This publication is a research monograph that can be used as a guide for improving
the preschool teachers’ profession as well as for designing professional development activities. The project partners presented models of continuous professional
development of preschool teachers in their respective countries.
KEY (Keep Educating Yourself)
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University of Montenegro coordinated the implementation of activities within the
first work package (WP1). The participating higher education institutions from Serbia (Preschool teacher training college Novi Sad, Preschool teacher training college
“Mihailo Palov” Vršac, Preschool teacher training college Kruševac, Preschool
teacher training and business informatics college Sremska Mitrovica, College of
professional studies for pre-school teachers Pirot) have done jointly the analysis
of the situation of continuing professional development of preschool teachers in
Serbia. They have the full support from the Institute for the improvement of education, Association of Preschool teachers of Vojvodina, Union of preschool teacher
associations in Serbia that provided all the necessary research data.
University of Montenegro has carried out the analysis of the continuing professional development of preschool teachers in Montenegro with the support of the
Bureau for Education Services of Montenegro and Kindergarten “Ljubica Popović”
from Podgorica. The partner institutions from EU has also presented the models of
preschool teachers’ continuous professional development: Hungary (Eötvös József
Foiskola), Slovenia (University of Maribor and Research and Educational Centre Mansion Rakican), Great Britain (Birmingham City University), and Romania
(West University of Timisoara).
Research methodology included quantitative and qualitative analysis of the Catalogue of teacher training programmes, an analysis of other forms of professional
development for preschool teachers, an analysis of the higher education institutions
practice in relation to CPD of preschool teachers, the overview of the system of
professional development of preschool teachers with emphasis on policies, procedures, legal framework and recognition in the educational system of Serbia and in
Montenegro, as well as a review of previous research conducted in the territories of
the two countries (Serbia, Montenegro).
The support of all partner institutions in developing the research methodology was
very significant for the coordinator of the WP1. The aim of the research was to use
the results of the comparative analysis of the professional development to establish
future learning hubs at higher education institutions in Serbia and Montenegro, and
encourage development and accreditation of innovative training programs.

8

This publication contains useful information on continuous professional development
in different educational systems in Europe that can serve preschool teachers and research institutions to develop a concept of professional development of preschool
teachers with the aim of improving preschool teacher profession in perspective.
Veselin Mićanović
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CONTINUING PROFESSIONAL DEVELOPMENT OF
PRESCHOOL TEACHERS IN SERBIA
Team of five Preschool Teachers Training Colleges in Serbia, from Pirot, Kruševac,
Sremska Mitrovica, Vršac and Novi Sad has conducted a complex analysis research
about the continuous professional development of preschool teachers and the conditions of professional development in Serbia. The research included the presentation and analysis in the following segments: Pre-School Teachers´ Needs In Terms
Of Professional Development (Danijela Vidanović, PhD and Mirjana Stanković
Đorđević, PhD from Preschool Teachers Traning Colleges in Pirot); The Overview
Of The System Of Professional Development Of Preschool Teachers In Serbia With
Emphasis On Policies, Procedures, Legal Framework And Recognition In The
Educational System Of Serbia (Gordana Mijailović, PhD and PhD Maja Cvijetić,
PhD from Preschool Teacher Training and Business Informatics College Sirmium,
Sremska Mitrovica); Qualitative Analysis Of Accredited Professional Training Programs For Preschool Teachers (Nataša Sturza Milić, Phd Tanja Nedimović, PhD,
Jelena Prtljaga, PhD and Marija Malović, MA from Preschool Teacher Training
College “Mihailo Palov” Vršac); Other Forms of Professional Development for Preschool Teachers in Serbia (Jovanka Ulić, MA, Otilia Velišek-Braško, Phd, Milenko
Janković, PhD and Miloš Vasiljević, MA from Preschool Teachers Training College
in Novi Sad); and The Role Of Preschool Teacher Training Colleges In Professional
Development Of Preschool Teachers In Serbia (Slavica Pavličević, MA and Katarina Tomić, PhD from Preschool Teacher Training College, Kruševac), QA team
WEBIN (Marko Stojanović and Jasmina Radoičić).
This is a summary of this complex research dealing with the needs of preschool
teachers for their professional development carried out within the KEY project.
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PRE-SCHOOL TEACHERS´ NEEDS IN TERMS
OF PROFESSIONAL DEVELOPMENT
Danijela Vidanović & Mirjana Stanković Đorđević

The Profession of Preschool Teachers and Their Competences
New basis for the curriculum development - The Years of Ascent (Godine uzleta,
2018) “acknowledge the profession of preschool teachers as unique in comparison
to other professions, which is in its essence ethical and reflexive, based on complex
and specific competences.
The professional role of a preschool teacher is realized through four categories
(Rulebook on competence standards for the profession of preschool teachers, 2018):
1) direct work with children;
2) development of the curriculum;
3) professional public activities and
4) area of professional development.
Professional development implies the need for permanent learning and improvement and it demonstrates what a good pre-school teacher is and what a good programme is, and it is implemented by understanding the concepts of the Basics and
their connection with one´s own practice followed by constant reconsideration and
reflection, participation in developing reflexive practice in kindergartens, co-operation with colleagues, participation in capacity building projects, as well as through
professional improvement which is relevant for developing reflexive practice and
professional empowerment.
The Rulebook from the 2018 asserts the following: „...professional development is
a continuous development of competences of teachers, pre-school teachers and professional associates for the purpose of a higher quality performance and improvement of children´s, pupils´ and students´ development and achievements“ (Official
Gazette, 48/18) comprise the same definition of professional development.
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Relevant Research About Professional Development of Preschool
Teachers and Their Needs for Professional Development in Serbia
Pavlović-Breneselović and Krnjaja (2012) have explored the perspective of preschool teachers on professional development - what educators recognize as forms
of professional development, which forms they participate in and how they assess
the contribution of particular forms of development to change and the development
of practice. The results of the research have shown that the examined preschool
teachers recognize the professional seminars as the dominant form of professional
development, emphasizing the usefulness of seminars for professional work and personal development. Most preschool teacher evaluate as successful the one seminar
that offers ready-made solutions that can be applied in practice, one that meets the
needs of practice, the one which is interesting, and the smallest number of preschool
teachers decides upon the contribution they have to their personal development.
The Association of Preschool teachers of Vojvodina (2016) conducted a survey
aimed at examining the difficulties in the realization of professional development how to put professional development into the function of improving the work in the
kindergarten. The research was attended by preschool teachers from most institutions in Vojvodina. The proposition is to organize a different system of professional
development, in which:
• a participant in professional development should benefit from training, acquire
knowledge of the skills that he will use in working with children,
• means of motivation should be provided so that, depending on the number of
programs he attended and applied in practice for a certain period of time, the
preschool teacher will be adequately rewarded (or sanctioned)
• the criteria for accreditation should be altered, especially concerning the realization part;
• for practitioners with no experience in direct training, a training for teacher
trainers should be provided;
• to recognize the value of professional conferences by collecting CPD points.

KEY (Keep Educating Yourself)
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Recommendations for improving the planning of professional development arising from this research are: to encourage institutions to consider more seriously the
needs of its employees to reconsider the significance of external evaluation of the
institution, reconsider the importance of feedback from the headmaster and assistants on the work of preschool teachers emphasize the significance of exchange of
practical ideas with their colleagues (with system support) as well as reading professional literature.
The Association of Preschool teachers of Vojvodina, the Pedagogical Institute of
Vojvodina, the School Administration Novi Sad and College of Professional Studies for Preschool Teachers Novi Sad (2018) conducted a research on the level of
focus groups whose aim was to obtain information on the attitudes, motivation and
information that preschool teachers have considering introducing changes in their
own practice and to perceive the needs of preschool teachers related to the role of
the Association of educators in the implementation of the New dreams program and
professional development. The conclusion is that educators consider that it is necessary to develop new activities and models for communication between preschool
teachers and educators - professional assistants and preschool teacher - association
of preschool teachers, in order to increase the awareness, as well as motivation and
readiness of teachers to monitor changes and implement them in practice.
In the College of Professional Studies for Preschool Teachers Pirot at the beginning
of March, 2019, the focus groups of preschool teachers from Pirot, Zaječar and Babušnica had a topic for discussion: Professional development of educators - current
situation and needs. Conclusions after the focus groups meetings are as follow:
at the level of preschool institutions there are plans for professional development
and mainly the plans of institutions are realized; preschool teachers, apart from
vocational training programs accredited by Institute for Development of Education
Belgrade, recognize the professional meetings of preschool teachers as well as horizontal forms as forms of professional development, and consider that these forms of
professional development need to be given greater importance through CPD points.
Educators have a personal plan of professional development, but it is predominantly based on the catalogue of professional development programs (the influence of
the institution) and the necessity of getting CPD points; educators emphasize the
14

need to redefine the method of scoring vocational training and their lack of competences related to ICT, inclusion, professional documentation.
Most of the current documents ignore the systemic view of professional development. The current situation indicates that there is a lack of system support to institutions and preschool teachers considering their professional development. It is necessary to re-examine the existing system and access to professional development.

KEY (Keep Educating Yourself)
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THE OVERVIEW OF THE SYSTEM OF PROFESSIONAL DEVELOPMENT OF PRESCHOOL TEACHERS IN SERBIA WITH EMPHASIS ON
POLICIES, PROCEDURES, LEGAL FRAMEWORK AND RECOGNITION IN THE EDUCATIONAL SYSTEM OF SERBIA
Gordana Mijailović & Maja Cvijetić

Legal Basis for The Professional Development of Preschool Teachers
Professional development of preschool teachers is regulated in the following documents:
1) Law on the foundations of the system of education and upbringing (Official
Gazette of RS”, No. 88 of 29th September 2017, No 27 of 6th April 2018 – st.
laws, 10 of 15th February 2019.
2) Rulebook on continuous professional development and promotion to the titles
of teacher, preschool teacher and professional associate (“Official Gazette of
the Republic of Serbia” No. 72/09, 52/11, 55/13, 35/15 - authentic interpretation, 68/15 and 62/16-US)
3) Rulebook on the standards of competences for the profession of preschool
teachers and their professional development (“Official Gazette of the Republic of Serbia”, No. 88/17 and 27/18 – st. law)
4) Rulebook on the basics of the preschool education program (“Official Gazette
of the Republic of Serbia”, No. 88/17 and 27/18)4.
Pravilnik o osnovama
programa predškolskog vaspitanja i obrazovanja („Službeni glasnik RS”, br.
88/17 i 27/18 – dr.zakon).
Law on the foundations of the system of education and upbringing regulates professional development and professional development of teachers, preschool teachers
and professional associates. Preschool teacher with a license and without license,
is obliged to continually improve in order to successfully realize and improve educational work and to acquire, i.e. improve the competences necessary for their
profession, in accordance with the general principles and to achieve the aims of
education and upbringing and standards of achievement.
The plan of professional development in accordance with the priorities of the institution in order to achieve the goals of education and upbringing and the standards
of achievements and priorities of the Ministry is adopted by the institution’s man16

aging authority. Personal plan of professional development of preschool teachers
is based on the self-assessment of the level of development of all competences for
the profession of preschool teachers. In the course of professional development, a
preschool teacher can progress professionally with the acquisition of a title:
• pedagogical counselor,
• independent pedagogical counselor,
• senior pedagogical counselor and
• higher pedagogical counselor.
As far as forms of professional development are concerned, they are defined in the
Article 6 of the Rulebook on continuous professional development and promotion
to the titles of teacher, preschool teacher and professional associate and include
(Article 6, Rulebook on continuous professional development and promotion to the
titles of teacher, preschool teacher and professional associate, ,”Official Gazette of
the Republic of Serbia” No. 72/09, 52/11, 55/13, 35/15 - authentic interpretation,
68/15 and 62/16-US):
1) professional development program realized through training;
2) expert meetings, as follows:
(1) congress, gatherings
(2) meetings, days;
(3) conferences;
(4) counseling;
(5) symposium;
(6) round table;
(7) tribune;
(8) webinar;
3) summer and winter school;
4) professional and study trip.

KEY (Keep Educating Yourself)
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Forms of professional development referred to in paragraph 1 of this Article may be
organized both domestically and internationally.
In accordance with the Law, the professional development programs referred to in
Article 4, paragraph 1, item 2) of this Rulebook shall be approved by the Institute for
the Promotion of Education (hereinafter: the Institute) on the basis of a competition
and published on its website, and the Pedagogical Institute of Vojvodina hereinafter:
the Pedagogical Institute) approves programs in the languages of national minorities
where educational work is carried out in the Autonomous Province of Vojvodina.
The elements of the professional development program referred to in this Article
are: the title, the goal, the priority area to which the program relates, the competences that the program develops, the content, the expected outcomes, the forms of
work, the target group, the duration of the program and the timetable of activities,
the method of checking the application of acquired knowledge and skills and monitoring the effects of the program.
The program of professional development (hereinafter: Program) is realized through
direct work or on-line program (distance program via the Internet). The program
that is realized through direct work can last at least eight, but not longer than 24
hours. Exceptionally, a program of public interest may last no more than 40 hours.
Training can take up to eight hours a day. The largest number of participants per
group is 30, and for each group there are at least two implementers engaged. For
groups of up to 15 participants, one implementer can be hired.
A distance program can take from two to five weeks with a maximum load of eight
hours per week for a total duration of eight to 40 hours. These programs, within 40
hours, necessarily have a part that is realized directly for at least two, and at most 24
hours. Part of the program that is realized directly, is performed as a rule in groups
of up to 30 participants.
The preschool teacher has the right and duty to participate in each school year in the
realization of various forms of professional development in the institution, as follows:
1) to present: the form of professional development that he attended; implementation of the knowledge acquired during professional development program;
the results of the implementation of the acquired knowledge; analysis of the
18

impact of professional development on the development of children and pupils; professional book, manual, expert article, didactic material; the results of
the conducted research, the study visit, the expert visit;
2) to present exemplary or innovative activity, and leads a workshop;
3) to attend the activities referred to in paragraph 1 item. 1) and 2) of this Article
and participate in their analysis;
4) to participate in: researches; projects of educational and upbringing character
in the institution; programs of national importance in the institution; innovative
programs, model center; planning and realization of forms of professional training within the institution, in accordance with the needs of employees.

Assessment and Evaluation of Professional Development
Within full-time work, the teacher, preschool teacher and professional associate
has 64 hours of various forms of professional development per year:
1) 44 hours of professional development undertaken by the institution within its development activities referred to in Article 4, paragraph 1, item 1) of this Rulebook;
2) 20 hours of professional development referred to in Article 4, paragraph 1,
item 2) - 4) of this Rulebook, for which they are entitled to paid leave.
One hour attendance has a point value. The day of participation in a professional
conference, summer and winter school has a value of one point. The day of participation in an international professional conference, summer and winter school has
two points.

KEY (Keep Educating Yourself)
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QUALITATIVE ANALYSIS OF ACCREDITED PROFESSIONAL DEVELOPMENT PROGRAMS FOR PRESCHOOL TEACHERS
Nataša Sturza Milić, Tanja Nedimović & Marija Malović
Accredited professional training programs represent a significant part of the system
of professional development and continued education of preschool teachers in Serbia the period of three school years: 2018/19., 2019/20. and 2020/21.
We have conducted qualitative data analysis using the method of qualitative coding
where we singled out the categories into which the data were stored, what kind of
professional training programs are offered to preschool teachers, topics and recommendation. The basis for accreditation of professional training programs consists
of: Competence areas – K, Priority areas – P, and Domains.

Scheme 1. Display of priority areas

Priority areas

20

P1

P2

P3

P4

Improving the
digital comp of
students and
teachers and
the use of information and
communiation
technologies
in the realization of the
educational

Methods
of teching
children /
pupils who
need additional
educational
support (work
with children
from vulnerable groups,
children with
disabilities

Improving the
competencies
of teachers
in the field of
planning and
realization
ofteaching
oriented outcomes

Strengthening
the educational
role of the
educational
institution
through the
development of
programs for
the prevention
of violence,
discrimination,
abuse and
neglect

Scheme 2. Display competencies

Competence areas

K1

K2

K3

K4

Competencies for
a narrower
professional field

Competencies for
teaching and learning

Competencies for
supporting the
development of the
personality of children
and pupils

Communication
and cooperation
competencies

Programs for teachers, preschool teachers and professional associates are classified
in 17 domains: Librarianship, Educational work, Children / pupils who need additional support in education, Social sciences, Health education, Elective and facultative subjects, Information technologies, Mathematics, Education in the language of
national minorities, General teaching issues, Preschool education, Science, Serbian
language and literature, Foreign language, Professional subjects in secondary vocational education, Art, Physical Education, Programs approved by the Pedagogical
Institute of Vojvodina.
Accredited professional training programs for teachers, preschool teachers and professional associates are classified in 17 domains, out of which the domain preschool
education is the most relevant for this analyses. We will separately analyze:
• programs approved by the Pedagogical Institute of Vojvodina
• “hidden” programs intended for preschool teachers in other catalog areas - domains, since preschool teachers are not the only target group these programs
are intended in.
The Preschool education domain contains 130 programs. All of these programs are
intended for preschool teachers, but some of them have other target groups also
(teachers, prof. associates, pedagogues, etc.). The Programs approved by the Pedagogical Institute of Vojvodina (PIV) domain contains 129 programs. All programs
are implemented in the languages of the national minority, as many as 58 programs
in Hungarian, 7 in Slovak, 1 in Roma, 4 in Croatian and 5 in other languages.
KEY (Keep Educating Yourself)
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Scheme 3. Distribution of programs according to priority areas
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Scheme 4. Distribution of programs according to competences
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By analyzing the priority areas in which the programs are directed (P1, P2, P3 or
P4), we conclude that the smallest number of programs (only 4) are aimed at improving the digital competencies of students and teachers and the use of information and communication technologies in the realization of the educational process.
In the very formulation of the priority area we can notice that students are mentioned, and not children (preschool children), so this may be one of the reasons why
the offer of programs targeting the ICT field in the work of preschool teachers has
been unjustifiably missed.
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Organizers of the largest number of programs (47) are centers: Regional Centers for
Vocational Training in Niš, Čačak, Užice, Kanjiža, Smederevo, Novi Pazar, Leskovac, Kruševac, Šabac, Kikinda and Kragujevac; Center for Interactive Pedagogy
(CIP), Regional Center for Professional development of employees in education,
Center for non-formal education “Second step”, Educational Creative Center, etc.
As we have already mentioned, most of the accredited programs for preschool
teachers can be found in the domain preschool education. But, if we analyze programs in another 16 domains, we can notice that there is a significant number of
those programs intended for preschool teachers. There are 224 such programs, and
if we add programs approved by the Pedagogical Institute of Vojvodina (75) we
have 299.
• 67 programs intended for preschool teachers in the domain -educational work;
• 44 in the domain - general teaching issues;
• 37 in the domain - children / pupils who need additional support in education;
• 21 in the domain - health education;
• 19 in the domain - art.
However, the general impression is that programs in the other 16 domains are less
visible to preschool teachers, require more advanced search of the site, and are
therefore rarely chosen by preschool teachers, as opposed to programs in the preschool education domain.
If we analyze programs in the preschool education domain, we can see that in the
first 6 months of this cycle there were 188 trainings which were attended by 5189
preschool teachers:
• Project approach to learning in the implementation of the principles of integrated and cooperative learning (427 participants);
• Projects in preschool institutions (257 participants);
• With Cinderella around the World - project planning in the kindergarten (240
participants);
• Learning in the project approach (170 participants);
KEY (Keep Educating Yourself)
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• Theater for the youngest (210 participants); We grow up with dance (196 participants); Music and movement - correlation of music and physical education
(169 participants);
• Examples of good practice - Sensomotor wall (145 participants)
When it comes to accredited professional training programs for preschool teachers
from the other domains - 224 in the past 6 months, a total of 45 trainings were implemented. “Beat fear and show first aid when the child is in need - prevention of
head, spine, epileptic seizure” - 18 impl. and 519 participants. 5 implementations “We have a conflict - we do not want a problem and a program” , 3 implementations
- “The rights of the child in education”. And that there is no record or insight into
the training provided for preschool teachers approved by the Pedagogical Institute
of Vojvodina while there are 75 training programs in the database.
Recommendation: We believe that there should be a way to make programs in all
domains more visible to preschool teachers, focused on content that is not sufficiently represented in the preschool education domain (ecology, ICT, art, interculturalism, first aid, nutrition, etc.)
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OTHER FORMS OF PROFESSIONAL DEVELOPMENT FOR
PRESCHOOL TEACHERS
Otilia Velišek-Braško, Milenko Janković & Miloš Vasiljević
According to the Rulebook on Continuous Professional Development and Promotion to Teachers, Educators and Professional Associates (Official Gazette of the Republic of Serbia, Nos.81/2017 and 48/2018), as part of professional development,
in addition to the program implemented through training, other forms enable educators to develop professionally, namely:
1) professional gatherings such as congresses, convocations, meetings, days, conferences, consultations, symposiums, round tables, panel discussions and webinars;
2) summer and winter schools;
3) professional and study tours and mobility project;
4) mentoring within student internships that has the status of a training facility.
The organizers of professional gatherings may be legal entities registered for activities in the field of education and upbringing, at the end of which gatherings
participants receive certificates according to specific propositions. A professional
gathering is a recognized form of professional development, if it is approved by the
Institute for the Improvement of Education (ZUOV), or the Pedagogical Institute
of Vojvodina (PZV). The Pedagogical Institute of Vojvodina approves programs in
the languages of national minorities represented in the educational and upbringing system implemented in the Autonomous Province of Vojvodina. As part of the
analysis of other forms of professional development intended for educators, data
on professional gatherings according to data on the ZUOV and PZV website were
specifically investigated (in the second half of February 2019, - a cross-section of
the state was carried out, given that changes take place at the daily level).
During the mentioned period, 48 approved professional gatherings for educators
were registered on the ZUOV website. While the PZV website has data on 5 held
gatherings and 6 announced, i.e., 11 approved professional gatherings held in in
the languages of national minorities represented in the educational and upbringing
system implemented in the Autonomous Province of Vojvodina.
KEY (Keep Educating Yourself)
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Table 1 Overview of professional gatherings for educators
Professional
gatherings

Conferences

Meetings
and days

Congresses

Tribunes

Round
table

*Summer
and winter
schools

Total

ZUOV

20

8

1

16

1

3

48

2

6
PZV

Total

(in Hungarian, Slovak,
Croatian,
Serbian and
English)

(in Slovak, Hun- /
garian,
Croatian
and Serbian)

2
(in Hungarian)

/

/

11

26

10

18

1

3

59

1

* Summer and winter schools are defined separately, from gatherings, as a form
of professional development, and have been registered as an approved gathering in
available ZUOV records.
** Some summer or winter schools were implemented during the previous period
under the names “Summer or Winter Academy” or “Winter or Summer Faculty”,
in the form of a set of various accredited professional development programs, for
example, organized by the Teaching Faculty in the Hungarian language teaching
language in Subotica, University of Novi Sad.
Chart 1 Forms of professional gatherings

Forms of professional gatherings
Konferencije

Susreti i dani

Kongresi

Tribina

2% 5%

2%

2%

2%
2%
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The results also show that conferences (44%) are the most represented form of a professional gathering, while a small percentage (2%) belongs to congresses and round
tables. It is also apparent that not all possible forms of professional gatherings have
been recorded, i.e., during the research period there were no convocations, consultations, symposiums, and webinars, as forms of professional gatherings. Based on
the analysis, it can be concluded that there were 59 professional meetings held in 28
places in Serbia, which is significant that the professional meetings are organized in
several places and thus the expert meetings include a larger region.
Some of the presented approved professional gatherings are for educators, others
are only intended for employees in preschool institutions (17 out of 59), while the
remaining professional gatherings have defined target groups for professional development on a broader basis and include employees in the preschool system, all
the way to the secondary, high-school level.
Table 2 Duration of gatherings
Duration

1 day

2 days

3 days

4 days

5 days

Professional
gatherings

31

13

4

9

1

From the tabular overview, of the duration of professional gatherings, it is evident
that one-day (31) gatherings prevailed at 53%, followed by two-day (13) gatherings, and then 3, 4, or 5-day gatherings.
Analyzed professional gatherings registered with ZUOV (the PZV website does not
contain this data) have been divided, according to priority areas, as follows:
Table 3 Overview of gatherings according to priority areas
Priority area

P1

P2

P3

P4

Professional
gatherings

7

10

27

4

A professional trip is a trip organized, at home or abroad, in order to enhance knowledge and experience within the profession. Study and professional trips are organized in order to gain insight and improve knowledge and experience within the
KEY (Keep Educating Yourself)

27

field, topic, i.e., activities related to a specific job. One-day professional and study
trips are awarded one point and can be organized as domestic and international
forms of professional development.As part of a student’s internship in a preschool
institution, the mentor-educator provides professional support to students, helping
them adapt to kindergarten and enabling them to develop on a personal and professional level. The role of the mentor-educator in the internship has been defined
in the Tempus TEACH project, Vodič za stručnu praksu studenta (Translation into
English: Professional Student Practice Guidelines, 2016) publication, which confirms the importance of teachers in preschool institutions, for future educators, and
the need for cooperation with vocational colleges for educators. As an example, at
vocational colleges for educators, are internal trainings or seminars offered to mentors-educators in order to empower them to work with students, their professional
development and to improving the quality of their partnerships with preschools, as
well as among educator and professor mentors.
Data on forms of professional development such as professional and study trips
and mobility projects and mentoring within internships with the status of a training
facility, is not available on the Institute’s web pages, they can be collected from
preschool institutions, from the association’s database, based on the teacher’s portfolio and personal contact with educators, which was not included in this research.
These information sources require a different research methodology, administrative
procedures for obtaining such data, and more time.
Conclusion: The results from an analysis of professional gatherings and summer
or winter schools indicates that: the number of summer and winter schools is significantly lower, i.e., only 3 accredited summer or winter schools, while there were
59 professional gatherings during the mentioned research period; not all forms of
professional gatherings are equally represented, some have not even been identified in this research (convocations, symposiums, and webinars). It is necessary
to determine the reasons for the non-existence, or a very small number, of certain
forms of professional development. It is possible that the problem is in the lack
of transparency, and the insufficient systematization of certain information, on the
forms of professional development of educators, such as study tours and mentoring,
while they may in fact exist in a greater number. In order to gain a more realistic in28

sight into the aforementioned missing forms of professional development, a special
methodology and data collection should be developed for their research, while their
development and promotion would also be significant.

THE ROLE OF HIGHER EDUCATION INSTITUTIONS IN THE CONTINUOUS PROFESSIONAL DEVELOPMENT OF PRESCHOOL TEACHERS
Slavica Pavličević & Katarina Tomić
The role of higher education institutions, the colleges in this process is multiple
and multi-dimensional. First of all, colleges contribute with careful and continuous improvement of the curriculum whose goals, contents and outcomes are in
line with current trends in education and which are focused on understanding the
child as the central figure of a complex educational relations, then observing the
process that takes place in learning situations and interaction within the triad educator-child-environment, as well as the development of reflexive educational practice, which implies competencies for continuous self-observation, self-analysis and
self-evaluation.
Given that colleges for preschool teachers in Serbia accredited their study programs
in accordance with the aforementioned principles and harmonized them with the
existing programs of undergraduate and postgraduate educational programmes in
the region and Europe, the curricula were designed to meet the dynamic needs of
the contemporary society. After completion of basic undergraduate studies (for a
period of three years, 180 ECTS), various forms of further learning within the higher
education institutions are available to preschool educators, such as one-year specialist studies (60 ECTS), as well as master studies that last two years (120 ECTS).
All preschool teacher training colleges participating in this project have accredited
specialist studies from various fields related to preschool education (preparatory preschool program, development of inclusive values, work with children from vulnerable social groups, intercultural education, etc.) and colleges from Sremska Mitrovica
Kruševac and Vršac have also accredited master studies for preschool teachers. The
process of accreditation of master studies programs for other participating schools is
in progress. The importance of master studies is reflected in a specific combination
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of theoretical and practical knowledge that extends the existing methodical competences of preschool teachers in the direction of the higher self-reflexivity and
flexibility in creating a learning environment. The specificity of master studies is
the final Master paper, which implies a “in the field “ project in a preschool group,
which responds to some important question or practical problem in kindergarten.
Research work is carried out under the mentorship of preschool teachers, which,
of course, involves intensive interinstitutional cooperation and provides additional opportunities for the training of staff in the system of preschool education.
In addition to training through formal education, which is hierarchically structured (basic, specialist and master professional studies) and based on competence
standards, preschool teachers in Serbia are also improving through various forms
of non-formal and informal education, in which preschool teachers training colleges as formal education institutions have its role, since the partnership between
the various actors of education and training of preschool teachers (colleges, local
governments, centers for professional development, relevant ministries, Institute
for the Improvement of Education, provincial secretariat, NGOs and other institutions) is very important, primarily because of the harmonization of goals and
defining clear standards of quality and recognition of acquired competencies and
achieved learning outcomes.
The dominant form of continuous professional development of preschool teachers are professional training programs accredited by the Institute for the Improvement of Education and colleges for preschool teachers are holders of a large number of these programs. This form of professional training and development is
superior to all other forms because it is a subject to the crediting system and
preschool teachers often identify their professional development with training
programs (Breneselović i Krnjaja, 2012).
Preschool teacher training college „Sirmium“ from Sremska Mitrovica is currently implementing four professional training programs (2018/19, 2019/20 and
2020/21):
• Play as a center of pre-school curriculum.
• Preparing children for reading.
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• Giftedness in pre-school and school: recognition and additional support.
• Assessment of child development status - need and support.
Preschool Teacher Training College in Pirot was the holder of two accredited professional training programs for preschool teachers for the period of 2007-2011.
The holder of the accredited professional training programs is also Preschool Teacher Training College in Novi Sad. In the creation and realization of these programs,
this college cooperated with the Faculty of Pedagogy in Sombor, the Faculty of
Sport and Tourism in Novi Sad, „Maštolend“ Preschool institution in Novi Sad, as
well as the Association for the Protection of the Environment of Vojvodina, the Pedagogical Society of Vojvodina, the Society for Support of Persons with autism and
the Association of nurses from Novi Sad. Accredited training programs are realized
in both Serbian and in the languages of national minorities (Hungarian language).
In the accreditation period from the 2018/19. as well as the coming 2019/20. and
2020/21. nine training programs will be held. Priority areas covering the subject
of the training programs are focused on working with children who need special
educational support (by inclusive principles), creating preschool learning based
on learning outcomes, as well as the role of educational institutions in preventing
abuse, neglect and discrimination against children.
Preschool Teacher Training College “Mihailo Palov” from Vršac is also the holder
of a large number of accredited training programs, which were designed and implemented by college teachers and associates. In the current accreditation period
(2018/19. 2019/20. and 2020/21.), this college will implement seven training programs that include all four priority areas and are highly focused on interculturality
(which is very significant in terms of the heterogeneous national structure of the
region in which the city of Vršac is located, as and the fact that teaching in the
school is conducted in three languages: Serbian, Romanian and Roma), as well
as on the significant professional development of educators in the context of the
current concept of lifelong learning, as well as the development of transferable
skills of preschool teachers, which are becoming increasingly important in modern professional environment, such as: communication, organizational and personal
skills. In addition, the college organizes one training program training accredited
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by the accredited by the Pedagogical Institute of Vojvodina, which aims to develop
competences for understanding Roma language and culture, which is significant
considering the aforementioned national structure of the city of Vršac.
Preschool Teacher Training College Kruševac also participated in this form of professional development of preschool educators with these training programs - Drama
Education in the Prevention of Peer Violence, which will be held during 2018/19,
2019/20 and 2020/2021.
There are, also, other registered forms of professional development of preschool
teachers which are continuously organized and conducted by Preschool teacher
training colleges, such as:
• Scientific-professional Conferences of regional, national and international importance,
• expert meetings (congresses, conferences, meetings, days, consultations, symposiums, round tables, panels, professional articles, presentations),
• summer and winter schools,
• professional and study trips, professional visits,
• joint projects,
• mentoring, trainings,
• research of practitioners (realization of research projects)
• model kindergartens,
• actives,
• horizontal learning, cooperative learning,
• realization of model activities,
• presentations at meetings of professional bodies,
• books, manuals,
• creation and presentation of didactic material, professional articles, different
types of research (within the institution) an many more. Some of them are highly
frequent in Serbia (conferences, study visits, training courses, tribunes etc.).
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The main roles of the Preschool teacher training colleges in the aforementioned
forms of professional development of preschool teachers are:
• managing partnerships between institutions in the process of creation, realization and evaluation of concrete forms of professional development of preschool teachers;
• team work within the process of the professional development of preschool
teachers;
• organizer and performer; supervisor of some forms of training;
• associate, motivator, initiator, one who supports preschool teachers on the path
of personal professional development.
All institutions which participate in professional development of preschool teachers
are interconnected, networked and acting on each other.
By analyzing the information and publicly accessible documents of various Preschool teacher training colleges in Serbia, we collected the following results on
their achievements and their roles in the professional development of preschool
teachers in Serbia.

The Specific Features of the Colleges in the Field of Professional Development of Preschool Teachers
Preschool teacher training college „Mihailo Palov“ in Vršac has many years
of experience in organizing conferences, forums, round tables and other forms of
informal continuing education important for the professional development of preschool teachers.
The International Scientific and Expert Conference “Round Table on Giftedness”
has a twenty-five-year tradition. The College publishes the Conference Proceedings
every year, with hundreds of published scientific papers. Thanks to the intensive
work on the study of giftedness, the school acquired the status of a member of the
European Support Network for Gifted in 2016.
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In 2018, in cooperation with higher education institutions from Serbia, Romania,
Macedonia and Slovenia, the College organized the International Conference “Contemporary Challenges in Education and Upbringing - Didactic Aspects”, with the
support of the Provincial Secretariat for Higher Education and Scientific Research
Activities in Vojvodina.
The College cooperates with more than twenty higher education institutions from
Europe and the world within the framework of project activities. It also has highly
developed and prominent publishing activity lasting more than two decades. School
publishes the scientific journal Research in Pedagogy, in English language. The
journal publishes reviews, original and professional papers and is indexed into ten
electronic databases of scientific journals.
The College has eight years of cooperation with the Society “Open Heart of the
World”, with which it organizes workshops on various topics, such as creativity,
social inclusion etc.
It is also important to note that the College intensively cooperates with preschool
institution, through an agreement on cooperation within the establishment of a preschool institution as a teaching base for performing student practice, through joint
activities in educational groups. So far, more than fifty plays for children in kindergartens and more than twenty inclusive workshops have been held in preschool
educational groups within kindergartens.
Preschool teacher training college in Kruševac traditionally develops various
Models of Cooperation with Pre-School Institution „Nata Veljković“ in Kruševac,
as well as with preschool institutions in the region. At the Conference on preschool
education “Preschool Teacher in the XXI Century” in 2006, the College presented
Models of cooperation between higher education institutions and preschool institutions, developed through intensive work with preschool teachers within educational
context of preschool groups, which were upgraded and improved in the meantime.
Through the Models of cooperation, various research projects and workshops were
created and conducted in pre-school educational groups. The results of the research
projects conducted by preschool teachers „on the field“ were presented at the College, within the framework of project teaching, with the aim to familiarize College
students with the project model of work.
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In 2010, the College organized and hosted a tribune in a form of expert meeting for
preschool teachers called “A child with autism in an inclusive preschool group”.
Prof. Nenad Glumbić, PhD and Prof. Ivona Milačić-Vidojević, Ph.D. from the Faculty of Special Education and Rehabilitation, University of Belgrade had plenary
lectures on working with preschool children with autism. The tribune was visited
by a large number of preschool teachers from PI “Nata Veljković”. After the plenary
session, within the discussion, preschool teachers presented their experiences in
working with children with autism and had the opportunity to ask the guests about
the different aspects of the development and behavior of children with autism, as
well as the most effective ways of individualizing the work during the activity in
the inclusive group.
• Every year the College in Kruševac ogranizes a tribune to mark the Day of
Children’s Safety on the Internet , where preschool teachers, students and
teaching staff take part. Students and preschool teachers are introduced to the
ways of protection against malicious behaviour and violence on the Internet
and receive recommendations for safe use of information technologies for educational purposes.
• As part of the Erasmus + WET program for International Teacher Mobility,
in May of 2018 the College hosted two exchange professors from Mary Immaculate College in Limerick, Republic of Ireland, Emer Ring, College Dean,
specialist in early development and inclusive preschool education and Lisha
O`Sullivan, professor of pedagogy, expert for early development curriculum,
play therapy and the role of play in early learning and development. During
their stay in Kruševac, a panel discussion was held with college teaching staff
and preschool teachers from PI “Nata Veljković”, when, through discussion
groups and practical examples, they exchanged experiences of two countries
from different areas of importance for pre-school education, with special focus on the importance of the play in the early development and organizing the
learning environment through play activities.
• In cooperation with the Faculty of Hyperbaric Medicine from Vancouver and
Professor Sonja Kalesoe, an expert meeting was organized and it was attended
by preschool teachers from preschool institutions in the region (PI „Nata Veljković“ Kruševac, PI „Naša Radost“ Aleksandrovac, PI „Biseri“ Trstenik), as
well as College professors. The early stimulative developmental program under the title of “Successful start” was presented and discussed.
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The publishing branch of the College deals with the publication of textbooks, manuals, permanent and temporary professional publications, special, jubilee and informative editions. By launching the College publishing activity, especially regarding
to College scientific journal Sinteze-Journal of Pedagogical Sciences, Literature
and Culture a space has been opened for the publication of scientific and professional papers from those areas that represent the center of the college programs
of pedagogical orientation, but also for a wider circle of researchers who work at
teaching faculties. In this sense, the Journal, in addition to its basic pedagogical orientation, also fosters multidisciplinarity. The journal is published twice a year with
fourteen so far published issues.
Preschool Teacher Training College in Pirot was participating in the Tempus ECBAC
project, whose goal was to establish the first Academy of Vocational Studies in
Serbia. Also, the College was a participant in the project Experiential Learning. In
the Republic of Serbia, this project is implemented by the Association of citizens
Kolping from Novi Sad.
In the year of 2013, the College in Pirot has initiated the tradition of organizing a
Scientific-practice conference named “HOLIPRI”, which aims to highlight the importance of a holistic approach in preschool education. In addition to scientists and
researchers, this conference also brings together practitioners, and through the joint
interaction of scientists and practitioners, it contributes to scientific-professional
holism. The College publishes the Book of Abstracts and the Proceedings from HOLIPRI. The indexing process of the Conference Proceedings is currently taking
place in order to make it more visible to the scientific and professional community.
The College was the organizer of a number of tribunes for preschool teachers and
professors: Child, literature, culture, art;The College has an active student theater,
which has so far held eleven theater shows for children in preschool institutions;The
College also hosts a traditional annual exhibition of children’s art and arts for children within student projects.
The College for Preschool Teachers and Business Informatics “Sirmium” in
Sremska Mitrovica, in the period from 2012 to 2015, organized and hosted a Scientific-professional Conference of national and international character “Inclusion
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in preschool institution and school “, in cooperation with the Institute for Pedagogical Research, Belgrade. In the year of 2017, the College co-organized the International scientific-professional conference “The Role of an Inclusive Pedagogue in
Education” with the Faculty of Education, University of Maribor, Slovenia. The
conference was held in Maribor.
Since 2017, the College started a series of conferences on the topic of “Initial education and professional development of preschool teachers”, in cooperation with the
Department of Pedagogy of the Faculty of Philosophy, University of Belgrade and
the Department for Preschool Education of the Pedagogical Faculty in Maribor. The
College is the organizer and host of the Conference.The First International Scientific
and Professional Conference “Initial Education and Professional Development of
Educators - Condition and Perspectives” was held within the College in 2017.
In 2018, the Second International Scientific-Professional Conference “Initial education and professional development of educators - partnership in building quality” was also held.The College in Sremska Mitrovica gives special attention to
supporting other forms of professional education of preschool teachers:Within the
framework of the joint projects of the College for Preschool Teachers and Business Informatics “Sirmium” and PI “Pčelica” in Sremska Mitrovica, the following activities were conducted: - Panel discussion for preschool teachers from the
Srem county district (120 participants) supported and financed by the Association
of Preschool Teachers of Vojvodina. The College itself was the organizer and the
host of this event, which was led by preschool teachers - practitioners and College
teaching staff. The theme of the tribune was “Giftedness at preschool age”.-Tribune for parents of children from PI “Pčelica”, organized by PI “Pčelica” and conducted by College teachers. The topic of the tribune was: “Parents as partners in
recognizing giftedness and providing additional support.”- Educational workshop
for preschool teachers organized by PI “Pčelica”, and conducted by College teachers. The topic was „Pedagogical documentation in recognition of giftedness“.- The
Tribune „Continuous supervisory monitoring and support for preschool teachers
in recognizing giftedness and planning additional support“ that was conducted by
College teachers and organized on the basis of direct participation as well as online
consultation with preschool teachers via e-mail correspondence.
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Preschool Teacher Training College in Novi Sad is the organizer and implementer
of a number of scientific-professional conferences and meetings where establishing
a close cooperation between colleges and preschool institutions is on the top of the
list of priorities. Conferences had an international and national significance:
• Interdisciplinary Scientific-Professional Conference “Everyday Life of the
Child” (2016). The Conference was accredited as a form of professional training
by the Pedagogical Institute of Vojvodina and the Social Protection Chamber.
• The College organized and hosted a one-day seminar titled “Understanding
and Adopting Reflexive Practices in Education of Preschool, Elementary and
High School Teachers”, organized by HERE team and TEMPUS Office.
The College in Novi Sad also organizes forums and consultations on various topics,
as following: “Verbal and nonverbal communication and the discovery of emotions”; „Team work with children with autism“; “Inclusive education of children
with autism and peer support”; “Possibilities and Purpose of the Joint Life of Children and Adults in a Kindergarten”; “Love and Responsibility”; “Tribune on fertility” - This was the first in a series of tribunes within the project “Straight to face”,
funded by the City Administration for Sports and Youth of the City of Novi Sad
- Youth Office.
• In 2014. the College hosted the Professional Meetings of Preschool Teachers
from Preschool Institutions of Vojvodina with the following topic „Various
approaches to stimulating child development“, organized by the Association of
Preschool Teachers of Vojvodina;
The College also organized the counselling tribune “Developmental characteristics of the preschool child - a holistic approach” in partnership with the Faculty of
Sport and Tourism (TIMS) in Novi Sad.
The College also prepares and implements nine internal programs of professional
development of preschool teachers-mentors and other staff in pre-school institutions on the following topics: children’s rights, inclusive education, cooperation
with parents, communication, integrated and project approach in working with children, fine arts, musical and artistic expression, overcoming stress among preschool
teachers etc.***
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Brief Conclusion: The education of preschool teachers does not end with the acquisition of a diploma, but implies a lifelong process of upgrading, improving and
modernizing knowledge and skills through different forms of learning, training,
cooperation and exchange within the framework of continuous professional development. In this process, training colleges for preschool teachers in Serbia try not
to lose contact with their former students - current preschool teachers, because, as
seen from this review, they can greatly assist them in planning and executing personal and professional development models, mostly by being a unique theory and
practice meeting points.
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Table 1. Comparative analysis checklist
Serbia
The level of initial education of Higher education of duration of 3 yeras,
preschool teachers (necessary for Bachelor
the world of work)
(or 4 years of Academic studies)
There is a national system of
Yes
professional development and
Professional development of preschool
promotion
teachers is regulated in 4 national documents
(Laws and Rulebooks)
Providers of professional devel- No, private organizations or NVO can also
opment of preschool teachers are start training if they have accreditation
state institutions only
Providers of professional devel- Yes
opment of preschool teachers are
state and private institutions
Professional development proYes, on 3 yers
grammes are periodically accredited by the state bodies
Officially recognized forms of
1) professional development program realprofessional development
ized through training;
2) expert meetings, as follows: congress,
gatherings
meetings, days;
conferences;
counseling;
symposium;
round table;
tribune;
webinar;
3) summer and winter school;
4) professional and study trip.
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The title of Bachelor

The professional preschool teacher
(Bachelor) or
Graduate preschool teacher

The title of Master

Professional preschool teacher specialists
Professional Master of preschool teacher /

The title of PhD
Short cycles in higher education

Master of preschool teacher
No
-Basic studies - 3 years,180 ECTS;

- Specialist studies 1 year, 60 ECTS;

Seminars/professional development programmes

- Master studies –2 years, 120 ECTS
Yes,
there are accredited professional development programmes, and also internal training
programs
(1 hour is 1 point)

In 5 years need to attending 100 hours of professional development programs.
Participation at scientific and ex- Yes.
pert meetings
Participation at scientific and expert meetings
(1 meeting is 1 point)
Participation at scientific and ex- Yes
pert meetings with the presented
or published paper
Summer/winter schools
Yes
Mobility – expert and study vis- Yes
its
Mentorship
Yes
Participation at national and in- Yes
ternational projects
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Other formal and informal
forms of professional development (please specify)

Congress,
meetings, days,
conferences,
counselling,
symposium,
round table,
tribune,
webinar (it can be accredited or not);
Horizontal exchange of experiences between
practitioners;
Internal training;
Internal training for mentors;

Reading literature and creating and writing literature…
As a part of their professional
Yes, a preschool teacher can progress profesdevelopment, preschool teachers sionally with the acquisition of a title:
can be promoted into the higher
•pedagogical counselor,
ranks
•independent pedagogical counselor,
•senior pedagogical counselor and
In addition of the above mentioned, there are other forms and
opportunities of CPD
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•higher pedagogical councelor.
Yes
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Table 2. Overview of time intervals in which planned CPD activities for preschool teachers are carried out
Period
The accreditation of the professional
development programmes for preschool teachers is carried out within
certain time frame.
Licensing/relicensing is done within
certain time frame

Time frame
The accreditation of the programs lasted 1, and 2, and now it is for the period
of 3 school years
(2018/19., 2019/20. and 2020/21)
The license is issued to a preschool
teacher who has a pass
exam for a license.
the license may be suspended or lost,
one of the reason is if they not professionally develop.

The promotion of preschool teachers
into the higher ranks

Summing up is every 5 years.
Yes, they can be:
pedagogical counselor,
•independent pedagogical counselor,
•senior pedagogical counselor and
•higher pedagogical councelor.
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CONTINUING PROFESSIONAL DEVELOPMENT OF PRESCHOOL TEACHERS IN MONTENEGRO
Veselin Mićanović, Tatjana Novović, Dijana Vučković, Biljana Maslovarić
University of Montenegro, Faculty of Philosophy
Nataša Perić, Bureau for Education Services of Montenegro
Slavica Luburić, Danka Novović, Rajka Mićanović, JPU „Ljubica Popović“

Preschool education in Montenegro
Initial preschool teacher training takes place at the University of Montenegro, Faculty of Philosophy in Nikšic. Study program for preschool education has been reformed several times in the last two decades. The reform process and major changes,
both in curricula and in the overall organization of teaching and access to training
of students, future preschool teachers, at the Department for preschool education,
began with the signing of the Bologna Declaration. By switching to ECTS system,
Department for preschool education was transformed into the applied studies accredited according to the 3 + 1 model.
Three-year study programme offered much more than the previous two-year study
programme in relation to competencies of future preschool teachers for work in
kindergartens and schools (the first grade). The number of methodical disciplines
based on professional and methodological practice in the kindergarten/school was
increased. The curricula of the subjects related to methodology of teaching, pedagogy and psychology were improved. All the mentioned above offered new possibilities for designing a substantial profile of a competent preschool teacher.
The latest accreditation of the Study program for preschool education provided the
transition of this programme into the family of academic study programmes. Preschool teachers acquire education according to 3+2 model.
Basic studies last for 3 years taking 180 ECTS. At the final year, students can
choose between two modules: i) a preschool teacher in kindergarten and ii) a preschool teacher at school. After completing the three-year undergraduate studies,
students can continue their education in two-year master studies comprising 120
ECTS credits.
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Study program for preschool education is fully compatible with the strategy for
the development of higher education in Montenegro, because it is intended for the
training of teachers who work with very important population (children under 7
years of age).

Learning outcomes
Upon completing the three-year Preschool Education study programme, a student
will be able to:
• recognise the latest scientific theories and findings concerning the nature of
children’s development and learning in early childhood and preschool stage;
• know how to apply the knowledge of basic sciences that interpret the laws of
children’s development and learning in practice;
• demonstrate adequate teaching, didactic and methodological strategies
for encouraging the overall development possibilities of early and preschool-aged children;
• systematically observe, monitor and evaluate children’s capabilities as the basis for developing an integrated curriculum corresponding to the developmental and educational needs of those children;
• understand and adequately promote a holistic approach in working with children
of preschool and early school age in terms of methodology, taking into account
all developmental aspects (cognitive, sensory, motor, socio-emotional, speech);
• independently design, develop and evaluate the programme applied in practice, using the appropriate procedures and techniques;
• create thematic plans based on national standards, programme objectives and
individual needs of the child;
• individualise the plan of educational work at preschool institution and school
(first grade of nine-year school);
• continuously promote all aspects of inclusive values in
 educational practice;
• build and develop positive, multi-way communication with parents through
various jointly organised activities;
• actively engage in achieving better partner interactions between preschools
and local communities.
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Module I: Preschool teacher at preschool institution
• understands the importance of artistic creativity for psychophysical children`s development,
• elaborates and applies the specifics of research in the field of linguistic and
drama creativity for children,
• creates educational context in kindergarten that is suitable for all, regardless of
socio-cultural background,
• creates an educational environment in the learning centres in line with programme objectives
• applies the acquired knowledge in creating a proper environment and in interactions with the child during the game.
Module II: Preschool teacher at school
• develops and integrates different curricular areas in the practical work of
the school,
• demonstrates teamwork skills and in partnership with teachers monitors and
improves the educational process,
• individualizes educational procedures and working methods in accordance
with children`s different possibilities and requirements,
• critically analyses and adjusts the integrated curriculum in school in accordance
with institutional, local, cultural, social, and other specific contextual conditions,
• plans, assesses, evaluates, and documents the children`s/pupil`s development
and learning in school.

Learning outcomes:
Upon completing the Master studies, a student will be able to:
• use the research in the field of early and preschool education, design and implement micro-research in its own practice, for the purpose of its critical examination and improvement;
• carry out an independent and critical literature analyses, actively participate in
discussions in seminars and professional meetings contributing to the improveKEY (Keep Educating Yourself)
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ment of educational practices and policies in the area of preschool education;
• use appropriate methods of research and development of pre-school and
school practice;
• qualitatively interpret and evaluate research data within professional practice
and research;
• know and apply ethnographic research methods of childhood;
• participate in and coordinate the work of the teams operating in the field of
early and preschool education;
• plan individualisation and differentiation of educational process according to
the abilities and needs of children at an early age;
• apply the key assumptions of alternative pedagogical ideas and movements in
preschool education (Montessori, Waldorf, Freinet, Summerhill...);
• identify and critically examine the continuity and discontinuity between
knowledge and its application in a particular education practices and ways of
influence on the systemic improvement of the quality of the institutional early
and preschool education;
• take responsibility for its own learning, evaluation and reflection (experiential
learning, intervision, supervision);
• demonstrate leadership and organizational skills;
• act in accordance with ethical standards and professional code;
• improve the quality of education practice on the basis of evaluation and recognition of untapped potential.
After graduation, (undergraduate studies), preschool teachers complete their internship for a period of 9 months, take a professional exam, get a license to work and
finally get the right to work in a kindergarten (with children 1 to 6 years old) or in
a primary school (the first grade). The license for work must be renewed every five
years and during that time, teachers must obtain a minimum of 24 hours of training by
choosing the programmes from the current Catalogue teacher training programmes.
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CPD SYSTEM IN MONTENEGRO
Scientific indicators in the field of neuroscience, developmental psychology, preschool pedagogy and other fields addressing this issue from the various scientific
and theoretical aspects, unambiguously indicate the importance of development
capabilities of infancy. This topic merits full attention of adults, professionals and
non-professionals and all the others who are directly or indirectly responsible for
and involved in the process of supporting and stimulating children’s progress. The
exposure to high-quality development-supportive complex of educational incentives during the early years leads to better overall development outcomes as evidenced by numerous studies (Bennett, 2001). The General Law on Education
defines opportunities for professional development of teachers in Montenegro’s
education system. The Law prescribes that teachers working at all educational stages are entitled and obliged to undergo professional development in various fields
through professional development programmes.
In addition to accredited programmes of professional development, teachers have
the right and freedom to participate in any other training programmes, both at home
and abroad. When it comes to accredited programmes of professional development,
secondary legislation further clarifies the manner of implementation of the process
of professional development of teachers and selection of the programme authors,
thus making the overall process completely objective.
Continuous professional development of teachers is primarily the responsibility of
the institutions dealing with improvements in education – Bureau for Education
Services and the Centre for Vocational Education, as well as the educational institutions themselves (schools and kindergartens). The overall process is implemented
in accordance with the Law and the set of documents approved by the National
Council for Education.
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SISTEM PROFESIONALNOG
RAZVOJA NASTAVNIKA
U CRNOJ GORI

PROCJENA POTREBA
- nacionalna obrazovna politika
- samoevaluacija škole
- eksterna evaluacija
- evaluacija profesionalnog razvoja na nivou škole
- nacionalni sistem procjene uspješnosti rada nastavnika
- istraživanja obrazovne prakse
PROFESIONALNI RAZVOJ NA NIVOU ŠKOLE (PRNŠ)
- koordinator za profesionalni razvoj
- tim za profesionalni razvoj

OBLICI STRUČNOG USAVRŠAVANJA
- seminari
- konferencije
- simpozijumi
Programi
stručnog
usavršavanja

NARUČENI
- Mpn
- Zavod

plan profesionalnog razvoja
PLANOVI

katalog programa
stručnog usavršavanja

1. Sakupljanje informacija o mogućnostima profesionalnog
razvoja na nacionalnom nivou
2. Podrška individualnom učenju

ZVANJA NASTAVNIKA

PROFESIONALNI PORTFOLIO

SISTEM VIŠIH ZVANJA

diplome

- nastavnik savjetnik
- nastavnik viši savjetnik
- nastavnik istraživač
SISTEM VIŠIH ZVANJA
- trener
- mentor nastavniku početniku i studentu

lični plan profesionalnog razvoja (LPPR)
Aktivnosti profesionalnog razvoja na nivou škole:

PONUĐENI
- fakultet
- NVO
- pojedinci

- nastavnik mentor

na nivou škole (PPRNŠ)

3. Interesne grupe
4. Sastanci u školi (aktivi, okrugli stolovi, debate)

sertifikati

5. Seminari u školi

potvrde

6. Otvoreni (ogledni i ugledni) časovi

primjeri dobre prakse...

7. Akciono istraživanje
8. Vannastavne aktivnosti

NACIONALNI SISTEM PROCJENE
USPJEŠNOSTI RADA NASTAVNIKA
- odvija se periodično
- u procesu učestvuju nastavnik i direktor škole
- rezultati procjene koriste se u procesu sticanja viših zvanja
i za izradu plana profesionalnog razvoja za naredni period

Figure 1. System of professional development of teachers in Montenegro
(Popović, et al., 2009)
Organisational aspects of professional development of (preschool) teachers
Professional development of teachers, and therefore preschool teachers, is achieved
through various forms of training: individual, formal and informal.
The continuous professional development implies various activities:
• attending professional development programmes;
• using professional literature and other sources;
• implementing exemplary and demo lessons/activities;
• lesson observation;
• participating at round tables, panel discussions, poster presentations, debates, etc.;
• carrying out action research;
• participating in the work of professional networks at different levels;
• national and international conferences and science gatherings.
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In the process of organizing professional development, the Bureau for Education Services and the Centre for Vocational Education propose priority fields of professional
development. Programme authors are selected through a public call, which used to be
announced annually, then biennially, while starting from 2019 the public call will be
announced once in three years. The author of a programme applying to the call can be
a legal entity or a natural person, performing educational or scientific-research activities, a licensed higher education institution or a professional association of teachers.
The author of a programme cannot be a person employed in the Ministry of Education, Bureau for Education Services, Centre for Vocational Education, Examination
Centre or a member of the National Council for Education. A committee established
by the Bureau for Education Services and the Centre for Vocational Education carries
out the evaluation and expert assessment of their programme.
Teacher training programmes are intended for all the education staff in early childhood education, primary education and general secondary education and they cover
different professional areas:
I Primary and general secondary education
1) Assessment
2) Active teaching/learning methods
3) Work with talented students
4) Team work at school
5) Violence prevention
6) Work with SEN students
II Preschool education
1) The characteristics of early and preschool development: cognitive, motor,
social-emotional, language development; communication with children; planning of educational work;
2) Partnership between family and school/kindergarten, parenting styles, communication;
3) The creativity, production and use of materials, individualization (children
with disabilities, and from sensitive groups); data collection, tracking and
monitoring of progress and development of children;
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4) Management, creating effective and conducive working environment for the
growth and development of children; use of resources;
5) Monitoring the application of lessons learned during the direct work, support
for individual learning (coaching, mentoring, and learning community);
6) Coping with stress in preschool teachers
According to the procedure, the programmes that meet the required standards are
proposed to the Ministry of Education for accreditation. The Bureau for Education
Services and the Centre for Vocational Education implement training programmes by
organizing professional development seminars in accordance with the national education policy, findings of external and internal evaluation of schools, as well as surveys
of educational practice. The Bureau and the Centre can also implement a programme
from the Catalogue, at the request of an educational institution or teachers.
In order to provide continuous support and improvement opportunities for teachers,
the System of teacher professional development has been established. The system is
based on the General Law on Education, and is supported by the relevant rulebooks,
as well as publications issued by the Bureau for Education Services.
The most important components of this system are teacher training, organized professional development at institutional level (in order to support the implementation
of this model the institutions have been provided with the manual School/kindergarten-based professional development, third, revised edition 2017), the system of
promoted posts and the mentoring process.
The system of promoted posts has been established as a motivating factor to support
teachers who are willing to undergo professional development and improve their
knowledge and skills, as well as practically apply what they learn in this process.
The system offers the opportunity to progress to one of the following four ranks:
teacher mentor, teacher adviser, teacher senior adviser and teacher researcher.
Internships for beginning teachers are carried out through the mentoring process.
Providing support to an intern teacher (mentoring) is the process in which teachers
give support to the beginning teacher in order to introduce him/her to practice. The
mentoring process provides both mentor and the teacher being mentored with an
opportunity for professional development. To this end, teachers have undergone
training to implement this process at school, and the publication titled Mentoring - a
manual for teachers has been prepared, as well as the Programme of mentors’ work
with intern teachers.
The General Law on Education prescribes that the continuing professional development of teachers should be funded from the government budget. The government is
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also required to provide resources for the necessary hours of training for all teachers
so they could renew the license for work every five years.

School-based professional development of teachers
Teachers are offered a variety of opportunities for professional development: events
organized outside educational institutions (seminars, courses, conferences) and activities that can be organized in an educational institution (workshops, exemplary
lessons/activities, research, reading and analysis of professional papers and manuals, analysis of different types).
Model of school-based professional development ensures continuous professional
development for all teachers. By participating in a variety of professional development activities and filling their professional portfolio, teachers meet the requirements for obtaining one of the promoted posts. The system of promoted posts represents a motivating factor whose ultimate goal is to raise the quality of educational
work and, accordingly, increase students` achievements, and their overall progress
and development. Teachers - holders of promoted posts are those who continue
to support professional development in educational institution and beyond (team
members for professional development in educational institution, trainers within
CPD system, trainers at the level of educational institutions, innovators etc.).
The system of professional development, SbPD is directly linked with other segments of education system:
• development planning
• self-evaluation of the educational institution
• external evaluation
• national testing
Given that it happens in the educational institution and has a direct impact on it,
this kind of professional development may influence the improvement of quality of
teaching and learning, but also the success of work of an educational institution as
a whole. School-based professional development - as opposed to training that takes
place individually, outside the institution - empowers teaching staff by providing
them with a sense of belonging to the education community, and a common vision
regarding the necessary improvements. One of the goals of development of SbPD
is to develop a team spirit in the institution in which the individual achievements
become part of the general process of professional development.
KEY (Keep Educating Yourself)
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SbPD covers the entire cycle of professional development:
• Needs assessment
• Setting PD priorities
• Planning of professional development at the institution level
• Implementation
Each educational institutions appoints a coordinator for professional development.
A coordinator is, normally, a pedagogue or a psychologist from the educational
institution. If the institution does not have a pedagogue or a psychologist, a coordinator for professional development can be director, deputy director, or a teacher
appointed by the director. The educational institution establishes a team for professional development. A coordinator manages the team composed of professional
development coordinator, director and a maximum of six teachers (four subject
teachers and two class teachers, at the proposal of a coordinator). The coordinator
keeps a log of professional development. The log is used for monitoring the coordinator`s activities, as well as the implementation of activities envisaged by the
plan for SbPD.  Moreover, the log records other professional development activities
organized outside the institution.

The analyses of the Catalogue of Teacher Training Programs
The analysis of the current Catalogue of teacher training programmes for the school
years 2017/18 and 2018/19 has shown that 133 out of 339 programmes are intended for preschool teachers. The investigation of the programmes within the specific
areas of professional development have shown the following:

Montenegrin-Serbian, Bosnian, Croatian language and literature (1 training
programme intended for preschool teachers)
Teaching Montenegrin-Serbian, Bosnian and Croatian language and literature in the first
cycle of primary school
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Foreign languages (0 programmes for preschool teachers)
Mathematics and natural sciences (6 programmes)

• Humans and climate change
• Climate change - mitigation and adaptation
• Climate change - natural aspects
• Mastering the mathematical terms in the first cycle
• Climate change policy
• The process of learning through constructivist approach in science

Technology (9 programmes)

• Magical teaching through visual imagery and animated stories
• Hybrid learning and models of communication in an online environment
• Internet and me in a secure network
• Through play to knowledge with the help of a computer - electronic tests
• Moodle service for e-learning
• Multimedia technology in teaching
• Multimedia as a driver for active learning
• Modernize your teaching with the help of presentations
• Bullying via the Internet - the understanding and prevention

Social sciences and civic education (2 programmes)

• Education against prejudice
• Gender equality in education with special emphasis on gender-based violence
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Art, Physical education and healthcare culture (11 programmes)

• Arranging for children`s voices
• Music workshop in the kindergarten
• Music in the kindergarten
• NTC and early musical stimulation
• Planning and implementation of Physical education classes form in grades 1 to
5 of elementary school
• Approach to children’s creativity through contemporary methods
• Grow up with dancing
• Contemporary methods of music education at child different developmental
stages
• Contemporary methods of listening to music children education - from kindergarten to maturity - the path to creative personalities
• Contemporary methodical approach to the methodology of art education of
children of preschool and early school age
• More than musical games

Pedagogy, Psychology and Methodology (preschool education, primary and secondary school) (72 programmes)

• Activities, games and materials to work with children of preschool and early
school age
• Art therapy with fractal drawing - a program of personal and professional development of employees in education
• Children`s electronic portfolio as a tool for individualization of teaching
• I’m fine where I am - techniques for coping with stress
• Effective education in order to improve the professional skills of teachers
• Effective parent-teacher meetings
• Emotional advancement – development of pupils‘ capabilities and skills
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• Empathy, assertive and pro-social behaviour, the impact on the emotions in
others, stereotypes in children of school age
• Functionally integrated learning
• Identifying and teaching gifted children
• How our first graders learn through play
• Integrative approach to teaching
• Interactive teaching
• ISSA standards of quality
• The challenges of parenting- support to family in successful parenting
• Development of projects and fundraising techniques for improving the work of
educational institutions
• The line and colour as a creative tool for children and students development
and achievements
• How to help your child to overcome the crisis life situations
• How to save teachers? - program for developing and strengthening the skills
important for overcoming stress
• Interest and learning
• Communication skills in the educational process
• Creative techniques in teaching the lower grades of elementary school
• Quality communication (setting boundaries, professional standards) between
preschool teacher and parent/guardian
• Mentoring
• Teaching and learning methods and techniques in function of creative teaching
process
• Methods of Teaching and Learning
• Methodologies serving behavioural changes in pupils
• Models of support and supervision of teachers within the school
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• Folk dances from Montenegro
• Teacher as a researcher
• NTC learning system - development of children overall capacity
• Education for sustainable development - Green package
• From a story to the scene
• Basic course of Montessori programme
• Basic theoretical and practical elements of contemporary educational models
• Persona doll
• Five Steps of Quality
• Sing and dance to the rhythm of childhood
• Planning of educational work in preschool institutions in accordance with
the curriculum
• Supporting children and parents through divorce
• Encouraging gifted children in educational institutions
• Observation in monitoring children`s development
• Positive Discipline
• Entrepreneurial Learning – cross-curricular area of the curriculum
• Prevention of conflicts in the classroom - educational work in the institution
• Prevention of sexual violence
• Behavioural issues
• Psychosocial support for students/children in stressful situations
• The joy of learning - the challenge of teaching
• Working with gifted children
• Work of preschool teachers and class teachers in the first grade of primary school
• The development of character in children - 12 values for successful learning
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• Development of Critical Thinking - RWCT (Reading and Writing for Critical
Thinking)
• Development of Critical Thinking - RWCT (Reading and Writing for Critical
Thinking) in preschool education
• Self-assessment and feedback - successful tools for professional development
• Collaborative learning in preschools
• Avoiding stress is easy if you know how
• A systematic approach to working with children and adolescents with emotional problems - implementation in educational practice
• A systematic approach to working with children and adolescents with
behavioural problems - implementation in educational practice
• The picture book in kindergarten
• Specifics of educational work with children in early childhood (0-3)
• Step by Step: Creating educational process in which a child has a central role a nursery, kindergarten and pre-school age
• Step by step: Creating educational process in which a child has a central role I - III grade of primary school
• The assessment in school
• What are children actually doing while (only) dancing?
• Training for trainers
• Volunteer work in the community
• Valuing and planning of space - Sustainable cities and towns
• Learning to live together - prevention of violence in schools
• With the mind map to functional knowledge
• the importance of leisure activities in the kindergarten/school for overall children development
• Knowledge is self-confidence - use of assertive skills in interpersonal relationships
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Inclusive education (26 programmes)

• Braille in inclusive education
• Braille and Braille mathematical notation in inclusive education
• Children with sight impairments in inclusive education
• Game and assessment information for children with disabilities
• Inclusive education
• Inclusive education: “Kindergarten Fit for children”
• Intensive interaction in the groups of children with severe combined handicaps
• Towards full inclusion in primary and secondary schools
• The use of assistive technology in work with children with special educational needs
• Methods and procedures in dealing with children with autism
• Non-verbal communication and the basics of sign language in the work with
children with hearing impairments, children with cochlear implants and with
special educational needs
• Training for interactive services for early and pre-school education
• Training for the development and implementation of IROP (revised form for
kindergartens, primary schools, secondary schools)
• Support to children with intellectual disabilities - approaches in education
• Education program to learn sign language -basic level
• Working with children with intellectual disabilities
• Early intervention for children with the autism spectrum disorder
• Early intervention for children with vision impairment and physical impairment
• Sensory integration of children in kindergartens and schools
• Sensory room - operation and stimulation
• Special Olympics ”Young athletes”
• Learning difficulties (dyslexia, dyscalculia, dysgraphia)
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• Students with ADHD: indicators and approaches
• Inclusion of RAE children in pre-school education
• “Kindergarten as a family centre for Roma children”
• Including pupils with cochlear implants

Improving the work in school/kindergarten (5 programmes)
• Partnership of family and school
• School improvement - Support school development
• Self-evaluation of school/preschool institution
• Participation of parents in school life
• Community of learning

Ordered teacher training programmes (1 programme)
• Preschool teacher in primary school

Priority areas of professional development for preschool teachers
Determining professional development needs of preschool teachers in is an appropriate guideline for the development and preparation of effective training programmes (Novović & Mićanović, 2018). In a direct contact with practitioners, we
have established a list of priority areas of professional development of preschool
teachers:
• Mathematical and logical activities (planning and implementation of activities,
structuring the learning environment...)
• Musical activities (training of teachers to play the instruments, planning and
implementation of activities, structuring the learning environment ... )
• Planning and implementation of physical and health activities
• A child portfolio
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• Learning Environment
• Socio-emotional development of children
• Working with talented children
• Specificities of educational work with hyperactive, hypoactive, and aggressive
children
• Creative conflict resolution in educational group
• Professional ethics
• Information and communication technologies in kindergarten
• Mediation
• Health Education - Healthy lifestyles
• Cooperation with parents
• Raising awareness about the importance of communication as a professional
responsibility
• The life and development of children with disabilities/developmental disabilities and their families - ethical, emotional and social aspects
• Strategies in the work with children with developmental disorders
• Children with ADHD (Attention deficit hyperactivity disorder)
• Developmental dysphasia - a multidisciplinary approach
• Social deprivation and educational stimulation for better achievements

Teacher licensing
Licensing of teachers, school directors and deputy directors is provided for by the
Law on Amendments to the General Law on Education, which came into force in
August 2013.
Teaching license is a public document that proves teachers have the required level
of general and professional competences, i.e. it permits them to work in educational
institutions. The licence is issued for a period of five years. To obtain the license,
in addition to application, teachers have to submit documents to show they have
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achieved certain level of education and passed professional exam.
The committees in the Bureau for Education Services and Centre for Vocational
Education carry out the licensing of teachers.
The license has to be renewed every five years in accordance with professional
development programmes. Professional development training programmes should
consist of 16 hours from the priority areas and eight from other programmes of
teacher training.
The Ministry of Education following the proposal of the Bureau for Education Services and Centre for Vocational Education determines priority areas of professional
development for the period of five years.
The Ministry of Education has developed a database about the licensing and re-licensing of teachers and heads of educational institutions.
Licensing and re-licensing of teachers is linked to the possibility for teachers’ advancement through the system of promoted posts.
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Table 1. Comparative analysis checklist
Montenegro
The level of initial education of preschool
teachers (necessary for the world of work)

Higher education,
Basic studies (Bachelor) lasting 3
years,180 ECTS
Master studies lasting for two years
(120 ECTS)

There is a national system of professional development and promotion

Yes

Providers of professional development of preschool teachers are state institutions only

No,

Providers of professional development of preschool teachers are state and private institutions
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Professional development providers
are state institutions, private institutions and NGOs.
Yes

Professional development programmes are peri- Yes,
odically accredited by the state bodies
programmes are periodically accredited (biannually)
Officially recognized forms of professional de- Yes
velopment
The title of Bachelor
The title of Master

Graduate preschool teacher (Bachelor)
Master of preschool education

The title of PhD

No

Short cycles in higher education

- Basic studies - 3 years,180 ECTS

Seminars/professional development programmes

- Master studies lasting for two years
(120 ECTS)
Yes,
there are accredited professional development programmes

Participation at scientific and expert meetings

Participation at scientific and expert meetings
with the presented or published paper

Yes
- Participation at scientific and expert
meetings are recognized as forms of
professional development that are not
sufficient for obtaining a license, but
they are valid for promotion into a
higher rank.
Yes

Summer/winter schools

Yes

Mobility – expert and study visits

Yes,

Mentorship

Yes

Participation at national and international projects

Yes,
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Other formal and informal forms of profession- Observation, action research, exemal development (please specify)
plary lessons, mentoring, coaching,
use of the available literature
As a part of their professional development,
Yes,
preschool teachers can be promoted into the
- teacher mentor
higher ranks
- teacher advisor
- teacher senior
advisor
In addition of the above mentioned, there are
other forms and opportunities of CPD

- teacher researcher
yes

Table 2. Overview of time intervals in which planned CPD activities for preschool teachers are carried out
Period
Time frame
The accreditation of the professional development programmes for preschool teachers is
carried out within certain time frame.

The accreditation of the professional development programmes
for preschool teachers is an integral part of the overall system for
professional development programmes accreditation and it is
carried out biannually.

Licensing/relicensing is done within certain
time frame

Licencing/relicensing is carried
out every 5 years

The promotion of preschool teachers into the
higher ranks

Yes,
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Preschool teacher can be promoted into the higher ranks:
- teacher mentor
- teacher advisor
- teacher senior
advisor
- teacher researcher

CONTINUING PROFESSIONAL DEVELOPMENT OF PRESCHOOL TEACHERS IN HUNGARY
I. BA in Pre-School Education
1. Introduction, History
1.a. Institution History
As a result of the law on public education formulated by Eötvös József Minister in 1868, a Teacher Training Institution was established. The EJC, Eötvös
József College, is its successor which has been operating for 148 years now.
From 1958 it offered higher-level vocational training and since 1976 it rose to
college level ranking.
In addition to the training of teachers, there has been the training of pre-school
teachers at the college since the 1980s. This training was initially, experimentally
implemented together at the EJC with the Kecskemét Preschool Teacher Training
Institute and then from the 1987/88 academic year individually on the basis of accreditation obtained.
1.b. Historical antecedents of Hungarian preschool education
Hungarian pre-school and preschool education has a great historical past linked to
the names of the historical personalities of the Reform era at the beginning of the
19th century, such as the name of Teréz Brunszvik and Amalia Bezerédi.
In Hungary, the first pre-school education institute started working in Tolna in 1837.
At that time students were all men.
Our first law on pre-schooling is the law article XV. from 1891 connected to the
name of Augustine Trefort.

2. The legal background of the course
2.1. The Law on Higher Education
The legal basis for the operation of every Hungarian higher education institution is
the Higher Education Act, currently the CCIV 2011. Law on Higher Education is in
effect (https://net.jogtar.hu/jogszabaly?docid=A1100204.TV).
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This law defines the establishment and operation of higher education institutions, the work, and activities of employees and students, their circumstances,
their rights and duties, their full operation, together with the conditions and consequences of termination.
15 (1) and (3) of the Act applies to the form and levels of training:
Section 15 (1) Education in higher education institutions shall operate on the grounds
of an educational programme. Forming a part of the educational programme, the
higher education institution shall prepare the curriculum for higher education vocational training, Bachelor programmes and Master programmes by following the
programme and outcome requirements issued by the Minister, or as they choose
to in the case of specialist postgraduate programmes. The curriculum needs to be
revised every five years. New or modified courses and examination criteria may be
introduced by following a phasing-in system.
(3) A bachelor’s degree and qualification may be awarded for completing a Bachelor programme. The bachelor’s degree is an undergraduate degree enabling its
holder to commence a Master programme. Programme and outcome requirements
determine the 9-education degree which may be obtained by completing Bachelor programmes. A minimum 6-month long professional training (hereinafter professional training) must be organized in the case of Bachelor programmes with
training requisites. Completing professional training constitutes a precondition for
taking the final exam. A minimum 180 credits, or a minimum 210 in the case of professional training, and a maximum of 240 credits must be completed in the Bachelor programmes. The minimum education period is 6 semesters and the maximum
is 8 semesters.
Regarding professional courses Section 15 (6) applies:
Section 15
(6) Further qualifications may be obtained in vocational educational programmes completed after the Bachelor and Master programme. A minimum 60
and a maximum of 120 credits must be completed during the specialist postgraduate programme. The minimum education period is 2 semesters and the maximum
of 4 semesters.
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2.2. About BA and MAB
BA stands for ‘Bachelor of Arts’ and is the first degree in an arts or social science subject.
Hungary signed the Bologna Declaration in 1999, according to which the uniform
diploma supplement must be implemented in education so that the training systems
become comparable.
It is necessary to convert to a multi-cycle (basic - master - doctoral) training system,
enrich the content regarding the EU, student and teacher mobility must be implemented and a quality assurance system must be in place.
These requirements already appeared in the Higher Education Act released in 2005
and from September 1, 2006, only new educational programs were excepted according to the Bologna regulations. Next to mobility the implementation of the socalled credit system was important.
(Multi-cycle training has not been applied in all areas, eg. in case of pre-school
teacher and primary school teacher training. There has even been a setback in teacher training, but other Bologna requirements are in place in all areas.)
A credit is a measure of the required work to fulfill the obligation set out in
the curriculum.
Its introduction made it possible for students to go on with their studies at their individual pace, to eliminate semester repetition and also validate foreign learning outcomes.
The credit was introduced by the Government Decree 77/2002, and our institution’s courses also fit into this system.
The most important institution involved in licensing and quality assurance of the
training and graduate courses is the Hungarian Accreditation Committee (MAB),
which is defined by the Higher Education Act as follows:
Section 70 (1) The MAB is an independent national expert body promoting the
supervision, assurance, and evaluation of the quality of higher education, scientific
research, and the scientific quality of artistic creation, which participates under this
Act in procedures relating to higher education institutions, with special regard to
doctorate schools.
The MAB performs the assessment and evaluation of the programmes in accordance with the provisions of the Training and Output Requirements (KKK).
Currently, KKK, according to the 18/2016. (VIII.5.) EMMI Regulation (EMMI =
Ministry of Human Resources) is in effect.
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3. Concept and structure of the Training and Output Requirements (KKK)
The content requirements regarding the courses for higher education are regulated
by a decree issued by EMMI (18/2016. (VIII.5.) EMMI Decree on Higher Education courses, bachelor and master courses of training and outcome requirements as well as common requirements and output requirements for teacher
training amending the 8/2013. (I.30.) EMMI Regulation), and its annexes contain requirements for each degree program.
The regulation is available on the following link in Hungarian (doing research we
did not find an official translation to English):
https://net.jogtar.hu/jogszabaly?docid=A1600018.EMM&timeshift=fffffff4&txtreferer=00000001.TT
Annex 1 to the Decree contains the content requirements for each degree of KKK.
The characteristics of the level of qualification to be obtained are arranged in four
aspects, ie describing the (1) knowledge, (2) abilities, (3) attitudes (4) requirements for autonomy and responsibility of the graduates:
Obtaining a BA requires the following competencies in knowledge, ability, attitude, and autonomy and responsibility:
a) knowledge
• Familiar with the basic facts, directions and boundaries of the subject of a
given training area.
• Familiar with the most important relationships, theories and terminology
that is related to his field.
• Familiar with learning- and problem-solving methods of the main theories
of their field.
• Has the knowledge needed to enter a Master’s program in the given field
and other fields of training.
• Familiar with the legal regulations and ethical standards related to their field
• Possesses the knowledge, abilities, and attitudes of one whose profession is
tied to a certain circle of civic literacy.
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b) abilities
• Provides a job matching their qualifications.
• Carries out basic analysis of the disciplines that make up the knowledge system of their area of expertise,

the synthetic formulation and adequate evaluation of interrelations.
• Applies the rules of procedure, the most important theories, and the related
terminology in the course of their tasks.
• Understands and uses the specialized online and printed literature of his specialty in Hungarian and foreign languages, possesses the knowledge of effective information search and processing in their field.
• Understands and interprets related texts as well as visuals, typographic tools,
icons, tables, data rows, visual texts, moving and still images, maps, charts.
• Identifies routine professional problems, reveals and formulates the necessary
theoretical and practical background for solving them, and solves them with
the practical application of standard operations.
• Designs and organizes their own independent learning, using the widest range
of available resources.
• Uses resources of workplace and professional skills

c) attitude
• Undertakes and genuinely represents the social role of the profession and its
fundamental relationship with the world.
• Open to passing on genuinely the extensive mind-set and practical functioning
of fundamental characteristics of their profession.
• Open to getting to know, accepting and passing on authentically professional,
technological development and innovation in its field.
• Strives to implement self-training as one of the tools for achieving its professional goals.
• Making decisions with full regard to legislation and ethical standards in a
complex approach, or in unexpected decision-making situations.
• Strives to solve problems in collaboration with others.
• Interprets their continuous personal learning as being in the service of the
common good.
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d) autonomy and responsibility
• Even in unexpected decision-making situations, carrying out the consideration of
comprehensive, substantive professional questions and development based on specific sources is done independently.
• Based on professional guidance, considering and developing comprehensive and
specialized professional questions based on specific sources.
• Performs work independently with critical evaluation and continuous correction of
own activities.
• Responsibly taking part in developing and explaining professional views.
• Taking responsibility for the basic views of own area of expertise

• Developing existing skills through independent further training or in-service training and acquiring new competencies to help you take on a responsible job within
an organization”(https://net.jogtar.hu/jogszabaly?docid=A1600018.EMM&timeshift=fffffff4&txtreferer=00000001.TXT)
Institutions may start a course if they have developed their own curriculum and
course descriptions based on the general requirements of the relevant KKK and
the MAB, they present the professional and infrastructural background available
for implementation, and the MAB accepts the submitted material.
This accreditation process also ensures that students can switch between different institutions, they can enforce the credits they have already acquired - whether at home or
abroad - in case of institution change, since there is no common, binding, detailed curriculum and the requirements developed by the institutions are based on common KKK.

4. Introduction of the Eötvös József College BA in Pre-School Teacher, Ethnic
Minority (Croatian, German, Romanian, Serbian, Slovakian, Slovenian, Roma)
Pre- School Teacher
The training has been continuous since the 1980s and corresponds on a high level with
the MAB accreditation.
It belongs to the branch of teacher training, which requires six semesters and 180 credits to complete the BA course.
Practical-oriented (defined by the EMMI Regulation described above), in which the
proportion of practical knowledge acquisition is 60-70 percent compared to the theoretical knowledge transfer.
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There is no practical semester, but every semester, students’ complete assignments
at an external training site, and during the last semester they attend 8-10 weeks of
external, in-service training. To qualify for a diploma, a Type B intermediate level
language exam must be completed.
The degree programme is based on the knowledge of different disciplines and its
structure is as follows:
Pedagogy, Psychology, Social Sciences, Informatics (Basic Subjects) 32-45 credits;
The methodology of pre-school activity forms (professional subjects): 54-72 credits

(game pedagogy and methodology, mother tongue literary education and methodology, mathematical education and methodology, environmental education and methodology, vocal-music education and methodology, visual education and methodology, physical education and methodology);
Pre-school teacher qualification further special or nationality vocational knowledge of the pre-school teacher specialization: 32-40 credits:
(a) specialized knowledge in the field of pre-school teacher training: specialized knowledge relevant to the needs of the profession (such as family
pedagogy, integrated-inclusive education, environmental education, multiand intercultural education, children’s and physio therapy special education) available in specialized fields;
b) nationality pre-school teacher qualification: nationality language, nationality, bilingualism theory and practice, knowledge of methodology and
practice of pre-school activities;

Practical training: 26-34 credits, related territorial practice: 9 credits;
Optional Subjects: 9 credits;
Thesis: 10 credits.
The training ends with a final exam, defense of a thesis, and a B2 exam is required
for graduation.
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5. Further Education
5.1. Further Education Obligations
The Further Education Obligations of teachers are defined by the 2011 CXC. Act
on National Public Education. The teacher is obliged and has the right to:
„62.§ 1 (k) to participate in the required in-service training programmes for teachers and to train himself/herself continuously,
62. § (2) The teacher shall participate, in line with legal regulations, at least once
in seven years in an in-service training programme. The employment status or the
public employee status of the teacher may be terminated, in case of employment
relationship by notice, in case of public employees by dismissal on grounds of unsuitability, in case he/she voluntarily failed to participate at the in-service training
programme or did not complete it successfully. The first in-service training shall
be mandatory before the first assessment. Teachers above the age of 55 shall be
exempted from in-service training obligations. Teachers with teacher’s specialist
examinations shall not be obliged to participate in the in-service training within
seven years following their examinations.

Further education is also regulated:
62.§ (4) Within the framework of meeting the in-service training obligations only
the in-service training programmes may be considered in addition to those defined
by the legal regulation, which the minister responsible for education approved
and allowed to apply. The registration and control of in-service teacher training
programmes is the joint responsibility of the office and the background institution
nominated by the minister responsible for education.

5.2 Compulsory further training courses
Compulsory training can be completed
(1) by obtaining a new diploma,
(2) within the framework of a degree renewal course
(3) by conducting an institution-leading training, 120 hours - in one or divided in
more lessons. This obligation must be met every 7 years until the age of 55.
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Regarding professional training, the 277/1997. (XII. 22.) Government Decree
and the 10/2006. (IX. 25.) OKM Decree defines regulations about teacher
training, teacher vocational exams, allowances and benefits of further training participants.
(https://www.oktatas.hu/tovabbkepzes/pedagogus_tovabbkepzesek/pedagogus_tkpz_je).
The purpose of further education is to renew, supplement and develop the professional knowledge and skills teachers need:
“In the framework of educational and educational work; to maintain direct occupation with children and pupils, to organize the activities of the public education
institution, to provide pedagogical services and pedagogical-professional services,
to operate the examination system, to perform measurement and evaluation tasks,
to manage leadership and regulatory tasks of the public education institution.”

5.3 Elective further training courses
The teacher has the right to take part in elective further training, in addition to
compulsory further training, in addition to the compulsory further training; these
may include:
teacher exam preparatory training, professional training, which provides at least
30 credit points, further training for the use of IT tools.
In Bilingual school education, a teacher teaching in the target language can take
part in a language course in the target language country; a teacher teaching a foreign
language can take part in a language course in the given language country.
Teachers involved in national minority nursery education, school education, dormitory education can take part in further education in the country of the minority
language, furthermore take part in language courses in institutions teaching in the
given language, preserving the culture of the minority. They can also take part in
courses related to ethnography and country knowledge.
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5.4 Organization of further training
The possibility of organizing further training is subject to special conditions. Educational institutions/organizations accredited for adult education can start training
if additional special conditions are met:
A. Teacher training institutions of higher education may organize further training
based on professions they have courses for. For this accreditation, permission must
be acquired from the Education Office.
B. In Hungary, there are 15 Pedagogical Education Centres, Budapest and regional
centres, cover the whole country. Their task is, among other things, to assess the
further training needs of teachers in their respective region and to organize further
training. The nationality public education and public education are assisted and
coordinated by the Nationality Pedagogical Centre.
C. Several smaller educational organizations, National Minorities Municipality
can organize teacher further training. This must be registered at the Education Office (https://www.oktatas.hu/).
Online trainings are currently very popular (e.g. https://neteducatio.hu/).

5.5 Further Education at Eötvös József College for Pre-School teachers
http://ejf.hu/kepzesek-az-eotvos-jozsef-foiskolan
The College offers the following training opportunities:
A. Professional further education for vocational exam preparatory training
(4 semesters, 120 credits)
• preparatory training for mentor teacher vocational exam
• German nationality mentor teacher
• Croatian nationality mentor teacher
• Gipsy /Roma nationality mentor teacher
• professional further education in preparing for the differentiating field of
development
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(Mentoring teacher is a professional who can provide professional, effective support to his / her pedagogical colleagues for managing classroom / organizational
changes, integration (entry of a teacher from a new institution or another institution, reintegration of a permanently absent employee) into the educational institution and offers help to prevent burnout and help support personal development.)
B. Further education which does not prepare for vocational exam:
• Professional further Education for Childhood Prevention and Rehabilitation
(4 semesters, 120 credits)
• Early childhood motion prevention (2 semesters, 60 credits)
• Children’s leisure time organizer (2 semesters, 60 credits).
C. Further education in nationality training: acting as a national centre for nationality training and further training, the professional language and professional
methodological (vocal, music, environmental, mathematics, technical, physical
education and visual education) courses are also taught in the language of the
nationality; involving teachers from partner institutions in Croatia, Germany and
Austria. With the participation of foreign teachers, professional language training
takes place several times a year in a system of shorter, 5-20 hour trainings.

II. BA in Infant- and Early Childhood Education
II. 1. Introduction
II.1.1. History
The roots of early childhood education - both in pre-school education and in infant
care - date back to the 19th century, as toddler caretakers admitted children from
the age of two.
Stricter age separation was introduced by the statutory regulation of public education by the end of the 19th century. There were two regulations. One, the so-called
Educational Law has formulated the age of 6 as the lower limit of elementary education; the other, Childcare Law from 1891 states:
“1. § The task of small childhood care is to protect 3-6-year-old children from
dangers and care for them in the absence of parents; on the other hand, by way of
order and purity, and by developing the skills, intelligence, and mood fitting their
age, to help them in their physical, spiritual and moral development.”
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The care and upbringing of children under the age of three in the community were
carried out in crèches opened by the state in the settlements after the Second World
War, following the mass recruitment of women.

II.1.2. Infant- and Early Childhood Education Today
By the age of three, the crèches are meant to care for the children during the day
when parents are working, whose operation is governed by the health sector (here
we are not talking about children who are in the national system, injured children
or children with special needs).
Créches take care of 20 months to 3 years old children. Information on the operation and tasks of the institutions can be found on the website of The Association of
Hungarian Crèches.
Créches are medical institutions that have to provide care in five priority areas
(care- education, supervision, early development, meals, employment).
The National Basic Program for Educational Care in Nursery Education (The
Professional Rules of Nursery Education. Methodological Letter, 2012, 16-17)
sets out the purpose of the operation of crèches as follows:
“Helping the family to raise a child, by offering day-care, creating the child’s physical and emotional security and well-being, offering unconditional love and acceptance, showing respect for the child’s national / ethnic affiliation, strengthening
their identity, taking into account their competence, providing access to experience,
provide behavioural examples to promote harmonious development.”
The basic principles of education and care clearly define the framework of the work
of caretakers
• respect for the primacy of family upbringing methods,
• respect for the children’s personality,
• unity of education and care,
• individual treatment,
• security and stability,
• help with activity and independence,
• uniform educational effects.
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II. 2. BA in Infant and Early Childhood Education
II.2.1. The emergence of infant and early childhood education among the
basic courses
Infant and Early Childhood Education BA programme began in 2009 in Hungary.
The training material has been developed by recognized higher education professionals in the field of infant care, based on the practical experience of the previous
two-year programs.
Earlier in this area there were secondary education (so-called OKJ = National
Training Notes) trainings, later the participants could obtain a higher professional
qualification within the framework of a four-semester professional specialization
in higher education institutions.
Social changes, governmental family-support efforts, and parental needs have
combined to raise the level and the standard of training.
Regarding the needs following has occurred:
• A transition from secondary training to a higher level of education granting
a degree
• The Infant and Early Childhood Educators with a college degree are teachers
which means a higher level of psychological and pedagogical knowledge and
capability to support the development of children during the early childhood
years 0-3 is required.
• The postgraduate education of the Infant and Early Childhood Educators takes
place within the teacher’s career model such as the Pre-School Teachers’ and
Primary School Teachers’ education. The institutions of higher education offer
them further training in order to get the qualification.
The requirements for starting a basic programme are the same as those for other courses based on the applicable Training and Output Requirements. Institutions who plan to
start a programme need to apply for it in the structure expected by the Hungarian Accreditation Committee (see details in the description of pre-school pedagogy),
Following the acceptance of the submitted material, the Bachelor’s program can start
and after the final exam of at least one year the quality control process of the MAB can
expected, which guarantees the students a continuous high-quality training.
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II.2.2. BA in Infant- and Early Childhood Education at Eötvös József College
The course for Infant Education at the Eötvös József College was first developed
within the framework of a HEFOP Tender in 2004, which was before the national
launch. 2005 it became a higher professional qualification training and after that a
higher-level vocational course which functioned until 2018 in this form. The BA
programme started in 2016 and the first graduation ceremony was organized in
2018/2019.
The length of the programme is 3 years, 180 credits should be achieved during the
training. It ends with a final examination and a thesis. A B2 language exam is required in a foreign language in order to receive the degree. It is possible to take
part in a postgraduate programme (MA), primarily in the field of pre-school pedagogy or teaching.
Infant and early childhood education is highly practical. In addition to teaching
theoretical subjects, students are prepared in a well-equipped demonstration room
for child care, nursing, and child nutrition.
Students attend continuing professional training during their studies. They spend
one day a week at a crèche where they gradually acquire the knowledge and skills
necessary for being able to work independently.
In addition to the crèche internship, students get to know the work of different institutions that take part in the nursing of children aged 0-3. (District nurse net, Early
development, Department of Hospital new-borns and infants department).
The Infant and Early Childhood Education BA degree qualifies the students to take
up a position at any kind of state-organized or private institution (town council, ecclesiastic, non-profit organizations or sole proprietorships) crèches and institutions
with childcare for the age group 0-3.

II.3. About the Infant- and Early Childhood Education further education
Early childhood education further education obligational execution is defined by
multiple times amended 9/2000. (VIII. 4.) SzCsM regulation about further education of professionals in personal care and the social certification exam (http://njt.hu/
cgi_bin/njt_doc.cgi?docid=48153.351577).
“1§. 3. The person performing personal care: a person who performs a) certification as a full-time activity, employment or employment relationships, fosters employment relationship or through private enterprise, and b) has appropriate qualifications in the qualification requirements.
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4. Compulsory further education: professional training, which is aimed at acquiring
the necessary respect of the entire industry, an essential basic skill;
5. job-related training: professional further training, which is aimed at acquiring
specific knowledge related to specific methods involved in working groups, and
for the particular job; 6. Optional training: professional training, which aims at
self-knowledge, personal skills or other specialized knowledge acquisition that
takes into account individual interests. The training commitments can be met by
qualified participation in further training. The training takes place every four year
training periods.”
The fulfilment of the further education obligation is done by scoring. The
trainee must obtain 80 points in case of a higher education degree and 60
points in other cases.
Currently further education options offered on the website of the Directorate-General for Social Affairs and Child Protection:
• Effective health promotion procedures for the success of institutions teaching
disadvantaged and multiple disadvantaged children/students.
• Effective organizational communication for the success of institutions teaching
disadvantaged and multiple disadvantaged children/students.
• Effective conflict management procedures for the success of institutions teaching disadvantaged and multiple disadvantaged children/students.
• Effective learning-methodological procedures for the success of institutions
teaching disadvantaged and multiple disadvantaged children/students.
• Training for supervisor development and methodological advisors
• Non-violent communication for teachers.
Qualified compulsory further education program may be organized by the Directorate-General for Social Affairs and Child Protection (SzGyF), further education
program connected to qualified jobs may be organized by the Directorate-General
for Social Affairs and Child Protection as well as the Family-Friendly National
Non-profit Public Interest Ltd (CsBO).
Qualified elective further education programs may be organized by any natural person, legal entity or non-legal entity (Higher education institutions may, therefore,
participate in this part of the training system).
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Thus, in the field of further education of infants, the two most important players are
the Directorate-General for Social and Child Protection and the Family-Friendly National Non-profit Public Interest Ltd., whose operation is under the supervision of the
Ministry. Higher education institutions may enter the field of elective further training.

The goal of the Family-Friendly National Non-profit Public Interest Ltd.
(https://www.csbo.hu/ )
“The Family-Friendly National Non-profit Public Interest Ltd. assists with developing and running family and population policy tools and family support, supporting parents who have children and who raise children, reconciling and interconnecting work and family, monitoring emergence of women’s rights, as well as the
implementation of governmental tasks related to intergenerational cooperation.
(Quote from their website, information on continuing education is not currently
available on the website 2019.03.12).”
Featured projects include:
• Sector development of early childhood intervention,
• Supporting early childhood education.
The Association of Hungarian Crèches (http://www.magyarbolcsodek.hu/) also
provides continuous information on various further-training courses and publishes
methodological letters on its website
(http://www.magyarbolcsodek.hu/oktatasi_lehetosegek/szakirodalom/modészetani_levelek).
Eötvös József College has not yet started any further-training for infant caretakers,
because the basic training itself is quite new; this area has opportunities for us.

III. The scientific background of early childhood- and infant care education at EJC
Based on past decades of training EJC has a long tradition of pre-school pedagogical research, with a focus on pedagogical and methodological aspects. Our
instructors are nationally renowned professionals, and their work is presented at
national and international conferences with recognition.
Our research traditions in infant care are more modest, we are limited to participating in national events. Our institution held an international conference for infants
once, where our instructors also presented their ongoing work. The publications of
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the instructors are included in the accreditation materials of the degree programs, the
institution’s website and the MTMT (Hungarian Academy of Sciences).
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Table 1. Comparative analysis checklist
Hungary
The level of initial education of preschool
teachers (necessary for the world of work)

Higher education of duration of 3
years, Bachelor

There is a national system of professional
development and promotion

Yes

Providers of professional development
of preschool teachers are state institutions
only
Providers of professional development of
preschool teachers are state and private institutions
Professional development programmes are
periodically accredited by the state bodies
Officially recognized forms of professional
development
The title of Bachelor

career model,
teacher qualification
no,
private organizations can also start
training if they have accreditation
Yes

Yes
Correspondence Education – incl.
education plan and program (1-2)
• kindergarten teacher

The title of Master

Infant and Early Childhood Educator
No

The title of PhD

Master’s degree can be completed in
other areas of pedagogy
No

Short cycles in higher education

PhD titles can be obtained in other
fields of pedagogy
Yes
• 30 credit training

Seminars/professional
development programmes

Participation at scientific and expert meetings
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online training
Yes
online training:
10 or 20 hour short cycle training
Yes

Participation at scientific and expert meetings with the presented or published paper
Summer/winter schools
Mobility – expert and study visits
Mentorship
Participation at national and international
projects
Other formal and informal forms of professional development (please specify)

Yes
yes
yes
yes
yes
short training:
• digital literacy
• language learning
• folk dance
• handicraft
• Aggression and conflict management
• Modern kindergarten management
in the new system of public education
• ICT for Teachers

• personality development in kindergarten
As a part of their professional development, • qualified nursery teacher mentor

preschool teachers can be promoted into the
• qualified Infant and Early Childhood
higher ranks
Educator
mentor

In addition of the above mentioned, there
are other forms and opportunities of CPD
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Table 2. Overview of time intervals in which planned CPD activities for preschool teachers are carried out
Period
Time frame
The accreditation of the professional devel- The accreditation of the curriculum of
opment programmes for preschool teachers specialization training is not time-limited. It is valid until withdrawal. It can
is carried out within certain time frame.
start any year.

Licensing/relicensing is done within certain Registration is not time-limited. Registration will be granted if there is an
time frame
accreditation certificate.

The promotion of preschool teachers into
the higher ranks

Only the pedagogical career model
makes this possible, with the prerequisite that educators attend continuous
training.
Every 7 years, compulsory training of
120 hours, which may be
- 30-60 hours of accredited training,
- 1 or 2 years of advanced vocational
training (grants second degree)
- graduate training
- can also complete a new degree (e.g.
special education, speech therapy).
- Short cycle training
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CONTINUING PROFESSIONAL DEVELOPMENT OF
PRE-SCHOOL TEACHERS IN SLOVENIA
Authors: izr. prof. dr. Maja Hmelak, viš. pred. Miran Muhič, mag. Andreja
Žiško, doc. dr. Jerneja Herzog, red. prof. dr. Matjaž Duh, red. prof. dr. Milena
Ivanuš Grmek, doc. dr. Tomaž Bratina, doc. dr. Marta Licardo, izr. prof. Sabina Šinko, Jelena Krivograd
University of Maribor, Faculty of Education

BACKGROUND
Professional development as a lifelong process includes two main processes: personal maturation on the one hand and the acquisition of professional knowledge
and experience on the other (Plestenjak, 1997). They must go hand in hand, as
they create the best conditions for quality education in the pre-school age (Lepičnik Vodopivec and Hmelak, 2018).
Postmodern society is a society of constant change, which requires adaptation by
both individuals and organizations (Lepičnik Vodopivec and Hmelak, 2018). This
also includes kindergartens. Peček (2003) says that those kindergartens that are
more adaptable to the environment and learn from it are more successful. They are
learning organizations in which all staff participates in learning, from pre-school
teachers to the management. Teachers learn from one another, exchange their professional opinions, knowledge and experience as well as work failures and thus
develop together. The cooperation between the teachers is a bridge between the
development of teachers and the development of the kindergarten as an institution.
The foundation of a kindergarten as a learning organization is a collaborative
culture that includes cooperative relationships between employees, participation
in planning of life and work in kindergarten, and, finally, a sense of collective belonging to the kindergarten.
There are many definitions as to what professionalism is; they relate to values, the
code of ethics, knowledge, skills and responsibilities that guide the thinking and
professional behaviour of the teachers (Jalongo, Isenberg, 2000). And because
the components of this professionalism are subject to change, it is quite understandable that professionalism is not a static category, but it is also dependent on
social changes. Professionalism can also be defined as a continuous effort we are
devoting to the process to become professionals (Caulfield, 1997). “This trend,
which leads to excellence, even if no one observes or evaluates it, could be called
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professionalism. And finally, we can define professional development as a process
in which we can achieve a balance in the realization of all dimensions of professionalism and thus higher quality of our work and satisfaction at work. “(Vonta,
2005, p. 14).
Most research on teacher development focuses on the teacher’s qualifications
as an important indicator of the quality of programmes, and means with which
pre-school teachers should be equipped (Saracho and Spodek, 2006, 2007). Darling-Hammond and Sykes (1999) cite the following dimensions that determine the
professional level of the profession of pre-school teachers:
• a specific core of specialized knowledge that the normal public does not have;
• participation in procedures leading to the license, certificate, attainment of
standards - motivated by the professionals themselves;
• autonomy of the practitioner to use and apply its professional expertise in various institutions, to take decisions, to judge and think about their practice;
• prestige and reputation in the wider community.
T. Vonta (2005) emphasizes that professional development affects the satisfaction
of the pre-school teacher in the profession and vice versa. The involvement of preschool teachers in professional development also changes relations between the
pre-school teachers themselves and at the level of pre-school teacher – parents,
pre-school teacher – management, and pre-school teacher - wider community,
changing thereby the reputation of the profession.
However, as stated by Peček (2003; Oldroyd and Hall, 1991), it is necessary to take into
account and follow the following principles of the teacher’s professional development:
• the goals of the kindergarten must be defined;
• the educational needs of the teachers and the kindergarten must be clearly
identified;
• actual knowledge and needs of educators must be taken into account;
• the task of the management is to offer their employees high-quality training;
• the process of employee development must be constantly monitored and evaluated;
• the price of education must be calculated and the quality in relation to the
funds invested must be ensured;
• the support of the management team must be part of the development of employees.
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The responsibility for the successful professional development of all kindergarten
staff lies with the management, since the main task of the management team of
any organization is to provide professional support and professional development
and training to all employees. In doing so, it depends on the conditions in the
working environment, especially on the relationships between colleagues, on the
way employees think, and especially on the management of the kindergarten (Lepičnik Vodopivec and Hmelak, 2018).

LAWS AND REGULATIONS
The right and duty of pre-school teachers and teachers to continual professional
development is specified by law and the Collective agreement for the educational
activity (sl), as well as with the relevant Rules. The collective agreement specifies the right of education staff to up to 5 days of in-service training or 15 days
over three years. The Ministry responsible for education opens invitations for
in-service training for pedagogical staff and co-finances it. At the Office for Development and Quality of Education, in the Sector for Personnel Development in
Education, all procedures are in place for the provision of further education and
training programs in accordance with the Rules on Selection and Co-financing of
Programmes of Further Education and Training of Professionals in Education and
Training. Programmes are published on the World Wide Web in the Katis application - Catalogue of Programmes for Further Education (hereinafter referred to
as Katis). For the use of Katis, potential participants gain a password that enables
them to apply for published programmes and receive all information related to
their own training records.
Since the school year 2017/18, programmes have been published in Katis: UEP upgrading of education programmes, PPT - programmes for professional training,
ESS - project programmes, TC - thematic conferences and EP - extraordinary programmes. The providers of these programmes keep all information about the programs and about their participants in the Katis web application. For project programmes, programmes for professional training and extraordinary programmes,
published in Katis, the providers also send data to the Sector for Personnel Development in Education in a paper form, in accordance with the agreement on implementation of programme.

KEY (Keep Educating Yourself)

89

CONTENT AND AIMS
The aim is the professional development of education staff, the development of
public kindergartens and schools, as well as the development of the system as
a whole and thereby improving its quality and efficiency.
The relevant Rules (sl) issued by the Minister responsible for education specifies
the organisation and financing of the programmes, decision-making bodies and
their responsibilities, as well as the awarding and recognition of points for career
advancement of pre-school teachers and teachers.
In 2017, the area of further education and training of teachers was given a new
legal basis - the new Rules on selection and co-financing of the programmes of
further education and training of professionals in education and training (Official
Gazette of the Republic of Slovenia, No. 33/17). This changed the naming of the
programmes, their selection and co-financing.
Article 2 of the Rules stipulates the following aims of further education:
• to provide professional competence to those teaching a specific subject or in a
specific subject area
• to promote professional development of each teacher
• development of public kindergartens and schools and
• development of the entire system of education, its quality and efficiency.
So, the main goal of further education of professionals in education is to acquire
knowledge, skills and competences for the quality performance of the pedagogical
profession and, as such, should be an important part of the professional path of all
professionals. Successfully completed programmes of further education are one of
the conditions for the promotion of teachers. Career development programmes are
graded according to the number of hours; programmes for upgrading education are
evaluated with four points.
Career development programmes must be:
• in line with the aims of education,
• in line with the law that regulates organization and financing of education,
• in line with the Rules selection and co-financing of the programmes of further
education and training of professionals in education and training and
• in line with the published public call.
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Programmes for further education and training
Further education and training of professionals is carried out according to the Rules
on selection and co-financing of the programmes of further education and training
of professionals in education and training (Official Gazette of the Republic of Slovenia, No. 33/17) through the following programmes:
• upgrading of education (UEP) - The CPD programmes qualify pre-school
teachers for different posts, for teaching a new subject or a subject on a higher
level. Providers of these programmes are higher education institutions that have
developed and implemented the programmes in accordance with the rules on
higher education. The law also prescribes the programme for head teachers is
also prescribed – compulsory for all who wish to apply for the position of head
teacher. It is implemented by the National School for Leadership in Education.
• career development – shorter programmes, aimed at updating the disciplinary
or professional knowledge in connection with didactic training for introducing
innovations / novelties in educational work:
• programmes for professional training (PPT), which are shorter forms of
career development programmes, intended for the professional and disciplinary development of individual professional workers or professional
working groups, and are selected in a public call.
• thematic conferences are shorter forms of career development programmes,
which are intended for the pre-school, primary school, lecturing and andragogic choirs of educational institutions (hereinafter: kindergarten or
school). In agreement with the school or kindergarten, which organizes a
thematic conference, professional staff from other kindergartens or schools
can also be involved in it.
• extraordinary programmes are, due to unpredictable circumstances that
create the need for a particular program, organized as a quick, concrete and
operational response to sudden or unpredictable problems of education. The
content and organization of the extraordinary program shall be determined
by a ministerial decree.
• project programs are career development programs aimed at implementing
new pedagogical practices and are implemented in accordance with the regulations governing the use of European Cohesion Policy funds.
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Programmes of further education and training of teachers enable:
• continuous professional development of teachers,
• training for the implementation of new publicly recognized educational programs and achieving the goals of the new curricula or catalogues of knowledge
and examination catalogues,
• continuous updating of disciplinary, professional and professional knowledge,
• familiarization with effective educational practices and successful approaches to professional management of the educational process and increase of its efficiency.

Upgrading of education programmes (UEP)
Programmes for upgrading of education (UEP) upgrade the acquired education of teachers

and are aimed at acquiring new skills and qualifications for teaching individual
subjects or for performing certain educational work. They are prescribed by law or
by-law regulations as an educational condition for the performance of educational
work of a teacher.
UEP programmes can be enrolled also by persons who are not teachers, but wish to
work in the field of education in the future.

ORGANIZATIONAL AND FINANCIAL ASPECT
Every year, the Ministry responsible for education publishes a public call for proposals and co-financing of continuous development programmes. The Ministry
outlines the priority topics and fields. The Council of experts for general education
defines priority themes on the recommendation by the Ministry and in co-operation with the development and counselling institutes. The programmes are then
selected by the tender commission and approved by the Minister’s decision.
• thematic conferences are organized by education institutions themselves for
the needs of their employees.
• extraordinary programmes are organized as a quick, concrete and operational
response to sudden or unpredictable problems of education. The content and organization of the extraordinary program shall be determined by a ministerial decree.
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• project programs are aimed at implementing new pedagogical practices and
are implemented in accordance with the regulations governing the use of European Cohesion Policy funds.
All programmes are published. Published programmes are evaluated with points
that participants need for their promotion (higher title). Participation in Career
Development Programmes is one of the conditions for the promotion in the title.
Kindergartens and schools plan the CPD for their education staff in the annual
work plan. It is state-funded. The state has set up the network of CPD providers
and programmes on offer. Since the CPD is the right and obligation of education
staff, pre-school teachers and teachers get paid study leaves and their travel costs
and participation fees reimbursed. For this purpose, the state and municipalities
provide funds to cover material cost of participation.
It is up to pre-school teachers to decide on the training programmes they want to
take. The training for changes of major curricular or other reforms is either compulsory or recommended, as well awarded with points (for promotion).
Programmes are carried out partly during the week days, but mostly during the
weekends, during school holiday and in the evenings.
Programmes for professional training can be carried out as education of teachers
in study groups or networks. Organization and financing of these programmes is
in line with the yearly work plans of development and consultancy institutes:
• National Education Institute Slovenia,
• Institute of the Republic of Slovenia for Vocational Education and Training (CPI),
• Slovenian Institute for Adult Education,
• National School of Leadership in Education),
• National Examinations Centre and
• Centre for School and Outdoor Education.
The Ministry of education has been surveying the realisation and efficiency of the
system. It carries out periodic evaluations of the CPD programmes.
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Incentives for Participation in Continuing Professional Development
(CPD) Activities
There are various incentives and measures set up to support centrally the continuous professional development of pre-school teachers and teachers:
• free training
• compensation for travel and other cost of training
• leave of absence for training
• points for promotion to higher titles
• salary add on for receiving proper formal educational qualification
• financial support for continuing formal education at higher levels, and so forth.
The relevant rules on the selection and funding of CPD programmes specifies the
procedure, offer and funding of CPD programmes, as well as awarding points for
promotion. The Ministry has been co- or financing the programme providers, as
well. Schools receive funds to cover the participation costs.
As specified by the relevant rules on study support teachers may apply for financial aid in a public call for grants.

Financing of programmes for further education and training
The Ministry of education allocates funds to cover the cost of participation in programmes of professional development for teachers. Teachers may take the training
during their regular work, they get a paid leave of absence. They are also compensated for travel and stay expenses during and because of training.
Teachers receive points for participating in programmes of continuous professional
development that count for their promotion to titles. This is further motivation for
education staff to pursue training.

Financing of programmes for upgrading of education (UEP)
Since the study year 2017/2018 the financing scheme of these programmes has been
changed. Now, they are co-financed according to the Rules on selection and co-financing of the programmes of further education and training of professionals in education and training. The Ministry publishes the call for subsidizing tuition fees for
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teachers and other workers in the field of education. All persons, employed in the
field of education and fulfilling other conditions of the call are eligible recipients.

Financing of programmes for professional training (PPT)
The main conditions for co-financing of programmes for professional training are
set on the basis of:
• priority themes (a maximum of seven), which are determined by the Council
of Experts of the Republic of Slovenia for General Education for each school
year, at the proposal of the Ministry, of which at least two are for the field of
vocational and professional education and at least one for the field of adult education and
• evaluation of programme providers/contractors, based on the average grade,
achieved from program evaluations in the calendar year prior to the publication of the call.
The co-financing percentage depends on the evaluation, but it cannot be less than
50%. No programme can be co-financed if they do not receive the average grade in
the process of evaluation.

CONCLUSION AND EVALUATION
The right and the duty of teachers to permanent professional development is defined
by the Law on Organization and Financing of Education and the Collective Agreement for Education.
Conditions for completing the education: all the obligations must be fulfilled in
accordance with the approved programme and the envisaged number of ECTS must
be earned. Detailed information is provided in the curriculum of each program and
in the syllabus of each subject.
At the end of the education process, the participants of each programme fill in an
online questionnaire, evaluating the following criteria:
-

satisfaction with the implementation of the programme (adequacy of content and methods of work, usability of the program and organization and
implementation of the program) and

-

satisfaction with the work of lecturers.
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The filled in questionnaire is the condition for issuing the certificate on completed
programme.

Certificates
• for Programmes for upgrading of education (UEP), a publicly valid certificate
is issued;
• for Programmes for professional training (PPT), a certificate of participation
is issued.
As specified by the collective agreement for education, the teachers have the right
to 5 days of professional training per year or 15 days every 3 years.
The pre-school teachers can take part in the education in the course of their regular
work and are entitled to the salary during their education. They also receive reimbursed travel and accommodation expenses incurred due to education.
Pre-school teachers gain points by participating in the education programmes,
which are then taken into account in their promotion to higher titles (mentor, counsellor, councillor). This way, teachers are further motivated for education and training. Promotion in titles is regulated in more detail by the Rules on the promotion of
employees in education and training in titles.
In the aforementioned Rules, a number of points is determined according to the
number of hours of education:
Number of hours
8–15 hrs
16–23 hrs
24–29 hrs
30–46 hrs
47–63 hrs
64–79 hrs
80 and more hrs

Number of points
0,5 point
1 point
1,5 points
2 points
2,5 points
3 points
3,5 points

The providers of these programmes record all information about the programmes
and about their participants in the Katis web application.
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ROLE AND IMPORTANCE OF THE CENTRE FOR CONTINUING EDUCATION (CPI) – UM FACULTY OF EDUCATION
The Centre for Continuing Education (hereinafter: CCE) develops and carries
out various training programmes for in-service teachers at all educational levels (preschool, lower and upper primary and secondary schools, music schools)
according to their needs and changing requirements. The aim of the continuing
education and training is to provide professional competence to those teaching a
specific subject or in a specific subject area, to promote professional development
and to strengthen general and specialized competences. Encouraging professionals
to participate in the lifelong learning is one of the cornerstones of their expertise
and professional development and undoubtedly an important contribution to the
development of the entire education system in order to improve its quality and
efficiency. So, the main goal of further education of professionals in education is
to acquire knowledge, skills and competences for the quality performance of the
pedagogical profession and, as such, should be an important part of the professional path of all professionals.

Programmes for further education and training
When preparing and implementing programs, we closely work with the Ministry
of Education, Science and Sport, with High Education teachers and experts of the
University of Maribor (UM) Faculty of Education, Faculty of Arts and Faculty of
Mathematics and Natural Sciences, and with external experts (practitioners). With
the Faculty of Arts of the UM, we work closely together in the coordination and
implementation of a joint (inter-faculty) Study Program for Advanced Learning
of English and German (ZGUČAN) for training of teachers for teaching English/
German in early childhood, i.e. in kindergarten or in the first and the second period of primary school.
The CCE closely collaborates with the UM Career Centre (CC), planning various
additional activities for students and graduates of the Faculty of Education. Individual and group career counselling, various events in the field of career counselling (like trips to potential workplaces, lectures, seminars, workshops) and larger
events for strengthening the ties between students and employers (career fair, job
interviews) have been carried out in the past. The CC provides career specialists,
who support students and graduates in the phase of entering the employment
market. Each year, a number of thematically different workshops are organized
in order to smooth the transition to the labour market. Through the CC web site
(https://kc.um.si/) students can register in the Career Market and submit their
presentation, which can be seen by potential employers. Through it, they can also
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follow offer of job vacancies and see the list of seminar, bachelor, masters’ and
doctoral themes.
Publication of programmes:
The confirmed UEP an PPT programmes are publicized:
• in the web Catalogue of Programmes for Further Education (Katis) of the Ministry of Education, Science and Sport: http://eportal.mss.edus.si/portal/web/gues;
• on the web page of the Faculty of Education (Vseživljenjsko izobraževanje/
Center za pedagoško izobraževanje in strokovno izpopolnjevanje) http://pef.um.
si/72/center+za+pedagosko+izobrazevanje+in+strokovno+izpopolnjevanje.
• on the Facebook Centre for Continuing Education (https://www.facebook.com/
CPIPeFUM/).
Programmes for professional training (PPT) re selected by the Ministry and then
published in the Catalogue of Programmes for Further Education (Katis); among
them the Ministry selects those that will be co-financed. The co-financing depends
on the evaluation of the contractor, but is usually not lower than 50%.
In order to attract as many participants as possible, information on available programmes is sent to e-mails of schools and kindergartens, once at the beginning of
the school year and once during the school year.
In the following table, the data on applied and completed programmes of further
education and training in the study year 2017/2018 is presented.
Number
Programmes for further education and
of applied
training
programmes
Programmes for upgrading of edu2
cation (UEP),
Programmes for professional train18
ing (PPT)

Number of
completed
programmes

realisation
in %

2

100,0

4

22,2

Upgrading of education programmes (UEP)
In the study year 2017/2018, two UEP have been carried out at the Faculty of Education:
• Pedagogical andragogical education (PAE): it enables graduates of non-pedagogical study programs to acquire basic pedagogical-psychological, andragog98

ical and didactic knowledge and contributes to the development of basic skills
and skills necessary for the successful implementation of the pedagogical process in primary and secondary education and in other educational institutions
that carry out educational process.
• Study Program for Advanced Learning of English and German (ZGUČAN)
for graduates of pre-school education, primary school education, special-rehabilitation pedagogues and teachers of English or German; the programme Is
carried out in cooperation with the faculty of Arts; it enables them to acquire
foreign language and special-didactic knowledge and competences that are
necessary for teaching English/German at pre-school and primary school class
level. We had 25 participants in the last year. In the course of education, 60
ECTS are acquired in the following fields:
• special-didactics, covering developmental and pedagogical psychology,
• pedagogy and special didactics of teaching and learning English/German in
early childhood;
• a foreign language field where candidates acquire knowledge in the field of
correct language use in English or German;
• subject-specific, where candidates acquire knowledge from subject-specific didactics (mathematics, learning about the environment, art, music and
sports didactics) for teaching English/German in childhood, and
• optional subjects in the scope of 6 ECTS, which mutually complement the
language or pedagogical psychological field.
Both programmes include compulsory practical training, which includes both observational (deployment) and summative practical training. It is carried out at the
selected educational institutions with which the Faculty of Education has a threeyear contract on Business Cooperation (more than 40 different educational institutions throughout Slovenia).
Programmes for professional training (PPT)
Programmes for professional training (PPT):
• are shorter forms of career development programmes, intended for the professional and disciplinary development of individual professional workers or
professional working group;
• they are prepared on the basis of a public call for the selection and co-financKEY (Keep Educating Yourself)
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ing of training programmes for each academic year, which is published in the
Official Gazette;
• last 8 hours or more;
• priority themes are determined by the Minister of Education, Science and
Sport annually;
• the programmes can be classified as priority or general topics.
The main selection criterion for financing the programs is the evaluation score of
the contractor. Evaluation is carried out through a questionnaire, filled in by the
participants.
The Minister selects the programmes by the decision. The selected and the cofinanced programmes are published in the Catalogue of Programmes for Further
Education (Katis; https://lim3.mss.edus.si/Katis/Uvodna.aspx).
In cooperation with the Ministry of Education, Science and Sport, with High Education teachers and experts of the University of Maribor (UM) Faculty of Education, Faculty of Arts and Faculty of Mathematics and Natural Sciences, and with
external experts (practitioners) in 2017/2018, 18 programmes have been prepared
and 4 of them carried out:
• Development of reading literacy in the pre-school period,
• Puppets in kindergarten and school,
• Learning mathematics through playing in the preschool period,
• Learning mathematics through playing in the primary school period.
In Slovenia, there are many providers of education programmes for teachers, which
is why promotion of our own programs is very important and it cannot rely only
on the publication in the national catalogue. Our additional promotion activities
include sending information on our own programmes to schools by e-mail (especially at the beginning of a school year when teachers plan their yearly education),
publishing information on the planned programmes on the web page of the Faculty
of Education1 and on the Facebook Centre for Continuing Education2. In the last
years, we have noticed that the demand for education programmes gets higher in
the spring period and that is why we have strengthened our promotion activities at
that time.
1 http://pef.um.si/72/center+za+pedagosko+izobrazevanje+in+strokovno+izpopolnjevanje
2 https://www.facebook.com/CPIPeFUM
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Due to a large number of education programmes on offer in Slovenia, we try to
make our own programme better than others by taking into account the actual needs
of participants and by offering programmes that enable transferability and usability
in everyday education practice.
Paid professional development programmes
In order to diversify and expand the supply of education programmes outside the
national framework, we have prepared a collection of programmes, payable by
the participants.
These programmes are tailor-made to the needs of a particular education institution:
• education programmes for kindergartens and schools,
• education programmes for companies,
• education programmes for teachers in higher education,
• preparatory course in the theory of music, musical skills and piano.

Education programmes for kindergartens
The CCE provides short, thematically various education programmes primarily for
staff, but also for parents of the kindergarten children. They are carried out in education institutions upon interest, expressed by the management of the institution.
The offer of such programmes is being updated all the time and we are open to
suggestions and needs, expressed by our potential clients.
So far, we have completed the following programmes:
Title of the programme
Why and how to approach the treatment?
Research teaching of social sciences through project work in kindergartens
Significance of social games for
development of the child’s mathematical competence
Reading of contemporary youth literature
KEY (Keep Educating Yourself)

Duration Target groups
kindergarten staff, elementary school
2 hrs
teachers in the first grades; parents
leaders of working groups, heads of
8 hrs
kindergarten units, pre-school teachers, assistants to pre-school teachers
heads of kindergarten units,pre4 hrs
school teachers, assistants to preschool teachers
kindergarten and elementary school
4 hrs
working groups
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Title of the programme
Interdisciplinary areas in kindergartens
Reading literacy
Modern art in the primary school
curriculum
Permanent natural science corner in
kindergarten
Let’s explore the nature
Multimodal nature of picture books
How can biology help us get rid of
lice?
Mathematical board games

Duration Target groups
heads of kindergarten units, pre16 hrs
school teachers,
kindergarten and elementary school
4 hrs
working groups
elementary school teachers and art
16 hrs
teachers
principals of kindergartens, heads of
8 hrs
kindergarten units, pre-school teachers, assistants to pre-school teachers
pre-school teachers, assistants to pre8 hrs
school teachers, elementary school
teachers in the first three grades
kindergarten and elementary school
4 hrs
working groups
parents of kindergarten children, ele1 hr
mentary school working groups
2 hrs
parents of kindergarten children

We publicize these programmes through emails to kindergartens, on our web page and on
our Facebook profile. We are proud of the high quality of the programmes due to continuous improvement and flexibility.

The role and importance of promotion
The activities of the Centre for Continuing Education are being promoted through:
• promotion workshops for principals of kindergartens and elementary schools,
heads of kindergarten units, pre-school teachers, assistants to pre-school teachers, elementary school teachers, previous participants in the programmes;
• e-mails,
• Facebook profile,
• Faculty of Education web page,
• leaflets,
• participation in fairs and events, organized by the University of Maribor.
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Table 1. Comparative analysis checklist
Slovenia
The level of initial education of preschool
teachers (necessary for the world of work)
There is a national system of professional development and promotion
Providers of professional development of preschool teachers are state institutions only
Providers of professional development of
preschool teachers are state and private institutions
Professional development programmes are
periodically accredited by the state bodies
Officially recognized forms of professional
development
The title of Bachelor
The title of Master
The title of PhD

Higher education of duration of 3
years, Bachelor

Short cycles in higher education
Seminars/professional development programmes
Participation at scientific and expert meetings
Participation at scientific and expert meetings
with the presented or published paper
Summer/winter schools
Mobility – expert and study visits
Mentorship
Participation at national and international
projects
Other formal and informal forms of professional development (please specify)
As a part of their professional development,
preschool teachers can be promoted into the
higher ranks
In addition of the above mentioned, there are
other forms and opportunities of CPD

yes
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yes
no
yes
Yes, some of them
yes
Graduate preschool teacher
Master of preschool study
Doctor of educational sciences
(PhD)
yes
yes
yes
yes
yes
yes
yes
conferences, seminars, short term
modules, promotional workshops
yes
yes
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Table 2. Overview of time intervals in which planned CPD activities for preschool teachers are carried out
Period
Time frame
The accreditation of the professional develop- Every 7 years – but not the specifment programmes for preschool teachers is car- ic programme, the whole Univerried out within certain time frame.
sity together
Licensing/relicensing is done within certain
time frame

The promotion of preschool teachers into the
higher ranks
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We don’t have licences, but every preschool teacher has to pass
examination of professional competence before starts working in
kindergarten
Yes
Those are: mentor, counsellor,
councillor

CONTINUING PROFESSIONAL DEVELOPMENT OF
PRESCHOOL TEACHERS IN GREAT BRITAIN
Early Years CPD Provision in Great Britain and Building CPD Models for the
Erasmus+ KEY Project
Lee-Treweek, G, A., Hoffin, K. & Brown, M.
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Introduction
It is important to begin by clarifying that in Great Britain the requirements for
joining the Early years educator (EYE) or Early Childhood and Care (ECEC) profession are diverse: there are co-existent models of entrance into the profession,
with one route being highly structured on the one hand and on the other, informally-structured routes. Early Years in the UK, maps onto wider emerging standards
for European notions of ECEC provision, which encompasses all forms of part time
or full time centre-based (ECEC) settings or services for children, from birth up to
compulsory school age. Home-based care settings (family day care, childminding)
are typically not included in discussions of ECEC and so are also excluded in this
report. Although it is possible to work in early years education in the UK without a degree, as it is not a prerequisite, the profession is rapidly moving towards
an all graduate labour market. EYEs do not need to be graduates in order to find
employment in the industry but their ability to move forward professionally, gain
promotion and become leaders of organisations, is severely curtailed by not having
a degree. Therefore, there is a key difference here between the UK position and
that off the other partner countries in the KEY project, where formal education to
Bachelors degree level is required.

A Tension between Graduates and Non-degree Qualified Labour Force in Early Years
In the UK, there has been a drive towards employing more degree qualified staff
in early years; with the intention that highly qualified staff will ensure the achievement of better results (a good or outstanding rating) in inspections held and reports
written by the UK government body - OFSTED (Office for Standards in Education). This body functions as an education standards watchdog (Department for Education, 2017a) and grades early years education provision and can sanction failing
provision. OFSTED argues that, “[t]he gap between the development of disadvantaged children and their peers at age 5 is narrowing, from 19.0 percentage points in
2013/14 to 17.3 percentage points in 2015/16” (ibid.). Indeed, 91% of early years
institutions are rated as ‘high’ standard by OFSTED, showing a steady improvement (by OFSTED’s standards) in early year’s work nationwide. They demonstrate
success of Early Years education in the UK, to be seen in the increase in a, “… a
well-qualified workforce with 77% of group based staff in 2016 holding at least
a level 3 qualification relevant to childcare and 29% at least a level 6” (ibid.) It
must be highlighted that level three qualifications are relevant to childcare and not
teaching, (level three being Advanced Level, just below first year undergraduate
degree and level six, relating to final year of undergraduate degree). The aims of
OFSTED in increasing early years education level of entrants to the profession does
not resonate with UK employers attitudes, as a survey conducted in 2016 found
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that out of all early years employer respondents questioned, only 4.4% identified
that the employing staff with higher qualifications led to an improved workforce
(ibid.). Indeed, these employers stated that the major barrier to entry to early years
employment, was the requirement of GCSE results (basic school leavers exams taken at aged 16 years) and this was reported to be an issue by 64.9% of respondents.
In other words, the employers were more concerned about getting candidates with
good post-school qualifications, rather than candidates with degrees. However, it
should be remembered that the early years market is broad, therefore, there is room
for graduates in the workforce, especially those working in primary (elementary
school) contexts and those who wish to develop into managerial and supervisory
positions. Moreover, the goal of professional bodies in early years appears to be to
push for greater and higher qualifications for the sector labour pool, in the future.

Work Settings/Contexts in Early Years Practice in the UK
In Britain, children often begin school on a part-time basis at age four and may
have before this been at kindergarden or nursery, some as early as 6 months old.
Full-time school attendance starts at age five. Early year’s practitioners work in
two main areas with children under the age of seven (the usual start age for school
in the Balkans):
-

In nurseries or kindergardens – children aged from 6 months up to aged
five. These may be private, public, run by local educational authorities or by
private companies and so forth (for their workforces).

-

In primary schools (elementary schools), with children from aged four and
above. (These may be public or private, run independently by faith groups
or others, etc.) Here you are most likely to find professionals with a degree
and Early Years Teacher Status (EYTS).

As noted above, there are many practitioners working in the broad early year profession, who entered some years ago, with few qualifications or a low level, non-degree training, usually in more vocational aspects of child care and they can be found
in all of these early years work settings. More recently, the profession itself, has
aspirations to becoming more structured, degree and higher level training oriented
and to presenting early year’s educators as highly skilled professionals. Early years
teachers are usually seen as professionals who work with children between birth
and aged five; that said, most teachers in primary schools, working with children
in the first few years of primary education, would see themselves as early years
specialists to some degree. The Professional Association for Child Care and Early
Years (PACEY) argue that,
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“Teachers play an essential role in children’s development between birth
and the age of 5, delivering the Early Years Foundation Stage (in England)
and providing high-quality early education”.
Due to the structural differences in how childhood is constructed and managed, in
terms of educational frameworks, between the UK and the Balkans, it can be seen
that there is a difference in comparative boundaries of professional specialism and
interest. Therefore, it is fair to say that the early years profession in the UK, is at an
important stage of development and occupational change.

CPD in Early Years Education in the UK
With the differences between UK Early Years provision in mind, it is now the intention of this report to move to discussing CPD provision for Early Years Education in
GB, how it operates, what functions it serves and an evaluation of its successes, in
comparison with the similar systems in Serbia and Montenegro. It is already noted
that practitioners in this field may range from having a post school or pre-degree
qualifications, to those with a degree in Early Years or teaching. The CPD systems
are therefore crucial in ‘filling gaps’ in labour market skills, as well as developing
those who do have a degree, further with enhanced level capacity and also being
part of lifelong learning more generally (personal satisfaction) for workers in early
years. However, there is tension in CPD provision in the UK, because of the diverse range of skills or the ECEC workforce.
For this purpose this report, the term ‘CPD’ is deemed to involve and encapsulate
all forms of professional learning activities for staff in ECEC provision, that happen
once a practitioner is working in the various child provision sectors. CPD may be
site-based (at the work place) or course based (based upon a set course of training or
development, that may be taught offsite or online), informal or formal, moreover, it
may involve certification or may not. Much CPD will be organised by a employer
for staff, bringing in a trainer or training company, alternatively paying for staff to
attend a college, university or training provider centre. The Care Council for Wales
(2016), demonstrates the diversity of areas that CPD might cover:
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•

knowledge – getting and updating knowledge in practice and organisation
specific developments

•

skills – show demonstrable application of knowledge and the use of skills
in workplace situations

•

behaviours – awareness and show demonstrable use of appropriate values, conduct and relationship skills in workplace situations

•

self-assessment and reflective practice – continually reviewing and reflecting using feedback on learning and development activities, this could
be done during the supervision and appraisal process.” (Care Council
for Wales, 2016, https://socialcare.wales/cms_assets/file-uploads/Early-years-CPD-principles.pdf)

The main content of most CPD offered and undertaken up by ECEC’ practitioner,
is practical, aimed to enhance professional understanding of day-to-day care tasks
of working with children and is provided and run by private companies or inhouse. There is no longer a Government body that controls the provision of CPD
for early years educators, although there are professional representation and interest groups (which are listed at the end of this report).
UK public policy changes in the last decades around early childhood and general
school provision, have led to a much more diverse market in CPD and to schools
being more able to choose where they spend their funds providing professional
development for all teachers, including early years staff. In particular, since 2010,
after Government intervention, many schools sought out “academy status”, which
removes schools from statutory adherence to the rules of the Local Education Authority (LEA), allowing for more autonomy in the decisions a school makes (curriculum, funding, etc.,). In the midst of an austerity-led funding crisis in UK education,
many schools opted for academy status to gain more flexibility. Moreover, in 2012,
the Government department responsible for directly overseeing CPD for teachers
(Training & Development Agency for schools), lost its portfolio for training and
became the TRA (Teaching Regulation Agency), taking up a stronger focus on
maintaining standards via mediating Teacher Misconduct. In its place, the DfE (Department for Education) consulted with experts who delivered a document containing a new set of professional development standards for all teachers in the UK, the
document contained five central Principles:
Professional development should have a focus on improving and evaluating pupil
outcomes.
Professional development should be underpinned by robust evidence and expertise.
Professional development should include collaboration and expert challenge.
Professional development programmes should be sustained over time.
And all this is underpinned by, and requires that:
Professional development must be prioritised by school leadership.
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(Department for Education, 2016)
Whilst CPD could take place ‘in-house’ by school staff teaching other teachers,
the change opened the way for many more private companies to enter the CPD
market for early years and other educators. Private companies that would be contracted to offer CPD courses, were held to adhering to the principles in full. CPD
was presented in policy as a way of spreading pockets of good practice nationwide, making it the norm (Teachers’ Professional Development Expert Group,
2016). The practical effect has been a system that moves forward, continually
building and developing towards better outcomes. However, teaching skills is
not the only concern but it was found that schools and early years settings, were
in need of a frameworks in order to turn best practice into teachable models that
could be implemented in diverse contexts. CPD was made a priority for educational leaders and statutory for recognised teaching professionals; ensuring that
it was carried out regularly, although beyond this, there are few if any further
constraints for early years educators. Again, confusion over the different levels of
qualification have led to different levels of CPD engagement across the early years
sectors; some undertaking high levels of quality training and development, others
doing very little and focusing on refreshing basic skills.

CPD as More than ‘Just’ Training Courses
Whilst training courses are important, they are part of a wider portfolio of activities that a professional in the ECEC field should be engaged with. These might
include:
• Analysing and evaluating - look at your own or others’ practice analytically and
evaluate how it could be improved or undertaken differently and why
• Secondments - an excellent way to explore different career possibilities without
leaving your current job
• Hands-on experience - learn from doing the job and have the experience through
contact rather than theory
• Induction - good induction can be used to assess your knowledge and experience
and help identify your development needs
• Observing and listening - gather information by observing and listening to others, this is the foundation for all communication skills
• E-learning - online learning is cost effective and can be accessed anywhere 24/7
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• Shadowing - by spending time with a colleague observing how they carry out a
certain task e.g. assessing a risk in relation to moving and handling.
(Taken from Care Council for Wales, 2016, online)
These are all great activities for CPD and combined with other forms of high quality
training, whether online, face to face or blended learning, they can mean that early
years practitioners can be true lifelong learners with ever increased enhanced practice and skills. Moreover, formal training can support and back up other less formal
forms of learning and vice versa. The main issue in planning training, is to ensure
that different forms of learning can be used and integrated, to recognize that practitioner-learners do not all learn the same way and that there is a need to strongly embed experiential and work based learning into provision.

Three Key Focuses for Contemporary CPD
In regards to course and formal learning topic areas of CPD for early years and
early childhood professionals, there are three key focus areas in the UK, which are
“promoting British values”, “safeguarding” (HM Government, 2018), and GDPR
(General Data Protection Regulation, which came into force through law for all
sectors and individuals handling public data in May 2018). Here, each area is
discussed in turn. First, the focus on “Promoting British values” (PBV) relates
to an educational policy imperative to enshrine ideals that purportedly are those of
which British society are meant to be most proud of, within an educational setting.
“Democracy, charity, manners, the rule of law, individual liberty [and] mutual respect”, (ibid., s.36) are taught to be incorporated into lessons from an early age. A
more subtle function of PBV is that of being able to implement a mandatory anti-terrorism public policy, called the PREVENT duty, in schools, enabling staff to
identify potential terrorists and dissuade children and youth from being drawn into
terrorism (ibid., s.35 & s.37). Teachers have to carry out such protocol as listed in
The Counter-Terrorism and Security Act 2015 and ensure that they adhere to guidance and rules in relation to this area and so initial training and CPD in this field is
essential. Currently, much CPD available to teachers is focused on the promotion
of British values, understanding and implementing PREVENT policy. Schools and
education authorities can get into trouble and be prosecuted if they do not ensure
training of all staff in the area of PREVENT. This is always part of initial training
but top-ups are part of CPD and teachers are expected to attend regular updating
and development sessions.
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The second main UK CPD focus is Safeguarding, which is described as:
“The process of protecting children from abuse or neglect, preventing impairment
of their health and development, and ensuring they are growing up in circumstances consistent with the provision of safe and effective care that enables children to
have optimum life chances and enter adulthood successfully” (ibid.)

The term safeguarding has replaced the older more traditional concept of child protection; child protection has a history of association with activities put in place after
abuse has already occurred, which has led to a new term and different approaches
to making sure children and youth are safe. Early years providers have a duty under
section 40 of the Childcare Act 2006, to comply with the welfare requirements of
the early years foundation stage (EYFS). Early years providers must ensure that
they have a policy and implement it through active procedures to safeguard children and babies. This must include an explanation of the action to be taken when
there are safeguarding concerns about a child and in the event of an allegation
being made against a member of staff. The policy must also cover the use of mobile phones and cameras in the setting and the schedule through which staff will
complete regular safeguarding training. This training, which is CPD, should be
designed to enables staff to understand the safeguarding policy and procedures,
have up-to-date knowledge of safeguarding issues, and recognise signs of potential abuse and neglect in children. There is little guidance as to how these policies
should operate, but the requirement is that they are present and happening.
GDPR is a new set of legally binding rules within the UK around the management
of personal, individual and other forms of data, which requires all organisations
and individuals working in a number of capacities to manage data in a stringent,
confidential and ethical manner. Early years staff are expected to adhere to these
rules and an organisation can be fined or prosecuted for non-adherence. Therefore
GPDR has become a core area for CPD for professionals in the field and working
at all organisational levels.
Other areas of training offered in CPD are broad but often focus upon skills based
areas such as: play therapy and work with young children, the early years curriculum, child development, health and safety requirements,
There is some development in the field of leadership for early years and child care
but it is slow in developing.
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A Mixed Economy of Providers of CPD
Mirroring the diversity of early years educators and their varied entry routes into
kindergartens, nurseries or schools, CPD systems for early years staff are diverse.
Here are some of the ways that CPD might be provided for early years in the UK:
Informal class within the workplace. Sometimes run by a manager or peer led, this
would be CPD that is based on examining practice, is possibly reflective and may
or may not provide a certificate of attendance.
Formal training within the workplace or externally, based on mandatory skills for
ECECs. This training might be held by a professional body, many such courses
are available and cover the full range of areas encountered in the workplace. EG.
Safeguarding training by a local authority children’s services department. Training
provided either onsite by an external professional in social work or the police etc.
on safeguarding and protecting children. Often providing certification of attendance and completion.
Formal training within the workplace or externally, based on non-mandatory skills
for ECECs. For instance, leadership and management training is not essential but
is often run by organisations for specific staff, often those selected as possible
leaders for the future. This type of training may not be offered to all, even where
staff members might like to do it. Certification of attendance and completion, plus
further qualifications are often involved in such training,
CPD training provided at University, often Education Department, focusing on
higher level skills and specific approaches, certified and providing externally recognised qualification, including higher level study, possibly at postgraduate level
and might be face to face, blended learning or distance learning,
CPD chosen and undertaken by the individual because of personal development
interests. These may not be sanctioned by the workplace but may fulfil a greater
need in the individual to build skills, in alignment with how they see and understand their professional identity. An example would be an ECEC who take up a
part-time course on psychology of play or on the ‘Baby watching’ technique, because they are interested in personal growth. This type of CPD might be certified
or non-certified,
All too often, CPD for ECEC staff is based upon basic skills, mandatory requirements around safety, risk, health and so forth and not around wider recognition of
skills needed by the worker (and indeed the organisation and wider sector), for the
future. For instance, there are often skills gaps in relation to leadership and management and strategic planning of services. Leadership training for early years professionals is in its infancy and often occurs ‘on the job’ with no formal structure.
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Consideration of Modes of Delivery of Taught CPD
Consideration of modes of delivery for CPD are essential for the impact they are
able to have and the reach to different staff. Various types of delivery mode of
CPD are visible in the UK market. The main offers currently available in the UK
are:
Face to face, group learning in classes,
Blended learning (some face to face, some independent online learning from a
platform, use of webinars and online forums to bring together students virtually
etc.,),
Distance provision (learning that primarily takes place with the learner studying
separately from other students and a physical site). It may also combine face to
face through virtual methods, such as use of VoIP teaching or podcast workshops
etc.
Each mode of delivery has its own strengths and weaknesses and the UK CPD
market for ECEC workforce offers a host of ways to study, which capitalise on
using all those strengths in the provision for CPD students. For instance, distance
and online learning widens scope for high and broad engagement of a range of
ECECs. In the UK, NGOs, such as the Royal Society for the Prevention of Cruelty
to Children (RSPCC), have created substantial online provision, with self-testing
built into their offer. But they also run face to face trainings that develop the level
of skills further and address more advanced issues. However, by offering distance
versions, the RSPCC have been able to have higher impact on national children’s
workforce skills-development with anyone working with children. RSPCC course
development, which many use as a form of CPD, is an example of how careful
planning of CPD provision, offering different delivery modes and including opportunities for train the trainers courses for all areas, can have a strong impact on
increasing overall workforce knowledge, skills and capacity.
Any choice of delivery mode needs to take account of student requirements and
ability/restriction on engaging with study. For instance, if internet access is a
problem, an online provision will not help to spread skills and knowledge. However, if the workforce is internet engaged, it may well be an excellent way to move
forward. To examine mode of delivery for CPD, working with professional bodies but, probably more importantly, practitioners actually work in the fields, will
help to provide a market assessment of how to deliver for success.
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Appendix 1:
A note on CPD Best Practice in Early Years Education
It is particularly crucial that there is a clear model of the optimum teaching professional that one has in mind in designing CPD, alternatively, at least a list of the set
of skills that one would expect a professional to have and for CPD to address. In
the latter case, there may need to be some diversity within the optimum skills set
to allow for different roles that practitioners might take up or pursue. For instance,
Professional a, might be more focused on working with children face to face,
Professional b. might be more focused on a leadership or management career
within early years.
In both cases there will be shared CPD skills sets needed by these practitioner-students, but also differing ones, according to choice of career route and interest.
A strong model of the optimum teaching professional should always be in mind
in planning CPD for a professional group. It is necessary to map out what you
believe that an optimum teaching professional in early years would look like in
terms of skills sets, capacity, ability and need for development. Important questions include:
What are the basic skills that every practitioner should have? How are these updates or refreshed?
What other skills are important for the development and future of the professional
group?
What would students need to demonstrate that they can move up in the profession
and does current CPD provide this?
What kinds of career routes do members of the profession take and do different
routes have training available that helps the individual to progress?
What are the key emerging issues ‘on the horizon’ that might change skills-needs
in the profession and that therefore are important to integrate into planning for
CPD (eg. Joining the European Union, might make it imperative that staff are
more mobile and that their skills are recognised across the EEA. Therefore, it is
necessary to look ahead and plan for the skills set that the optimum professional
would require in these circumstances).
The concept of ‘authentic pedagogy’ is important for CPD development too. Authentic pedagogy focuses on how assessments can become more attuned to the
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needs of students – whether they be practitioners or others – out in employment
and what they will be expected to be able to do by employers. The model looks
at skills and needs of learners outside in employment and then works backwards
to embed these into CPD or other provision. CPD programmes that do this are
highly led by Authentic pedagogy stakeholder, practitioner and employers group
and their voices, which is a good thing, as it leads to planning and implementation
of training that directly relates to real world need in employment. Another important group for authentic pedagogy is alumni, students who have left and often have
strong insight into the skills and knowledge that they did not have upon arriving
their current jobs.
It is therefore imperative that CPD does not just reproduce practitioners without
moving forward with the times and recognising that requirements change for practitioners and they often change rapidly. CPD is a vehicle through which professions
can positively change and build new career skills sets, knowledge and professional
awareness of their abilities, whilst ensuring that they are also personally developing.
In looking for models of best practice in early years, it is not enough to examine
the work in a few countries, but essential we have a broader overview and also
examine international models that may be of use, e.g. From Australia, America,
Japan, etc.
Appendix 2: UK Main Early Years Professional Bodies/Organisations
Professional Association for Childcare and Early Years (PACEY)
The Association for Professional Development in Early Years (TACTYC)
Chartered College of Teaching Early Years Network (CCT)
The British Association for Early Childhood Education
BERA (Early Childhood Education and Care Section)
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Table 1. Comparative analysis checklist
The level of initial education of preschool
teachers (necessary for the world of work)
There is a national system of professional development and promotion
Providers of professional development of preschool teachers are state institutions only
Providers of professional development of preschool teachers are state and private institutions
Professional development programmes are periodically accredited by the state bodies
Officially recognized forms of professional development
The title of Bachelor
The title of Master
The title of PhD
Short cycles in higher education
Seminars/professional development programmes
Participation at scientific and expert meetings
Participation at scientific and expert meetings
with the presented or published paper
Summer/winter schools
Mobility – expert and study visits
Mentorship
Participation at national and international projects
Other formal and informal forms of professional development (please specify)
As a part of their professional development,
preschool teachers can be promoted into the
higher ranks
In addition of the above mentioned, there are
other forms and opportunities of CPD
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Great Britain
secondary school providing
qualifications required in
ECEC

X

X
X
X

X

Table 2. Overview of time intervals in which planned CPD activities for preschool teachers are carried out
Period
The accreditation of the professional development programmes for preschool teachers is
carried out within certain time frame.
Licensing/relicensing is done within certain
time frame
The promotion of preschool teachers into the
higher ranks
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Time frame
N/A, in GB EYEs are not
qualified to a graduate level,
the CPD arrangements are
days and sessions organized
by the employer.
N/A
N/A
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CONTINUING PROFESSIONAL DEVELOPMENT OF PRESCHOOL TEACHERS IN ROMANIA
Author: Diana Mihuț, PhD, Research Assistant, Romanian Studies Department,
West University of Timișoara

CPD in Romania
Continuous professional development of preschool teachers in Romania is in
line with continuous professional development of all (primary, secondary or high
school) teachers, being organized under different forms and by different institutions, according to a national legislative frame that establishes several mandatory
lines to be taken into consideration. The most important is the National Education
Law (no. 1/ 2011) and the National Education Ministry Order no. 5561/07.10.2015
- Methodology regarding Continuous Professional Development of teaching staff
which draw the general lines regarding mandatory exams and steps to be followed
by all teachers in order to ensure their proper professional training and their continuous update to newest teaching theories and techniques. The same legal documents
establish main frame for preschool teachers initial and continuous professional development. The most general provision currently in force in this regard is that all
teachers are obliged to accumulate each 5 (five) years after promoting the Teaching
Qualification Exam (Examenul de Definitivat), at least 90 ECTS resulted from different professional development activities.
According to national legal provisions in force, this condition is met if, during the
reference period, a preschool teacher is in one of these situations: 1) he/she has obtained 2nd Didactic Degree, 1st Didactic Degree or Professor Emeritus title; 2) he/she
has graduated Master Degree studies in the field of his/her specialization or in Educational Sciences, but only if the amount of credits for Master Degree and Bachelor
Degree that was previously obtained is at least 300; 3) he/she has obtained PhD
title in the field of his/her specialization or in the field of Educational Sciences; 4)
he/she has graduated a minimum 3 semesters postgraduate studies for professional
conversion in education; 5) he/she has obtained a didactic specialization, different
from the current specialization (Bachelor and Master).
Article 4 from National Methodology that establishes rules on how CPD is organized for Romanian teachers, continuous training is mainly realized through:(a)
programs and activities dedicated to improvement of scientific, psycho-pedagogical
and teaching skills; (b) training programs in the field of management, guidance and
evaluation in the field of education; (c) passing didactic degrees exams and all the
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preparation made in this regard; (d) professional conversion programs; (e) Bachelor studies related to a different specialization3.
For a better understanding on how CPD is organized in Romania, we consider important to focus first on the initial professional development of the future preschool
teachers. According to National Register of Higher Education Qualifications, only
the universities (higher education institutions) have the right to ensure initial professional training for preschool and primary school teachers. However, those who
have graduated other different forms dedicated to preparation of preschool staff,
such as high school with pedagogical profile may be hired as staff within kindergartens, without having the status of preschool teachers, but represent different forms
of educators (i.e. educator-puericultor). Consequently, current paper will focus on
initial and continuous professional development of preschool teachers in Romania
which is subsequent to initial and continuous professional development ofall primary, secondary and high school teachers.
I. Initial Professional Development
In Romania, in order to reach the preschool teacher qualification is necessary to obtain a Bachelor Degree at a university which is accredited to provide initial professional development in this regard. For instance, I will focus on the specific bachelor
degree study program included in West University of Timisoara educational offer
and which is meant to prepare future preschool and primary school teachers: Pedagogy of Primary and Preschool Education. According to Bologna study system, the
studies duration for this programmed is 3 years with a total number of 180 ECTS.
The objective of this specialization is to train teachers that will work in preschool
and primary education which will be able to design and evaluate educational programs adapted to primary, preschool and early preschool education. During the
three years of study, the students learn disciplines such as: learning methods and
techniques, theory and methodology of teaching and evaluation process, different
types of pedagogies, pedagogical practice, management of the class of students /
preschool children group, didactics, counseling and inclusive education, basic notions on management of educational institutions, as well as theoretical study on
several important disciplines, such as: mathematics, Romanian language, Romanian literature and children literature, physical education, music, fine arts, history,
geography, sciences.
Since these disciplines are already included in the Bachelor Degree studies specific
curricula, a major difference between preschool and primary school teachers that
obtain this Bachelor Degree is that they do not need to follow in parallel the pedagogical study program organized by Teachers Training Department. For instance, a
Romanian Language and Literature teacher, a Math teacher etc. which works in a
secondary or high school in Romania must follow, in parallel, both Letters Faculty
3 National Education Ministry Order no. 5561/07.10.2015 - Methodology regarding Continuous Professional Development
of teaching staff
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or Math Faculty etc. (which has a specific curricula, focusing on a theoretical approach of these disciplines) and the pedagogical preparation which is organized in
Romania by Teachers Training Departments.
After receiving the Bachelor Degree diploma, an important evaluation step for the
future preschool teachers in Romania is related to the national exam that has to
be promoted in order to be employed in the National Education system – examenul de titularizareînînvățământ. Depending on the provisions of National Education Law and on current methodologies, the exam is currently organized each year
(in summer, when there are no courses) at national level, with school inspectorates
mediation. Depending both on the grade the candidate obtains at this exam and the
number of existing vacant teaching positions in that school year in a specific county,
the candidate could be hired / integrated within the system on a different position
that offers him the opportunity to become a full time or a substitute teacher.
Teaching Qualification Exam (Examenul de definitvareînînvățământ) is a mandatory step to be followed by any teacher to pass beyond beginner stage, to aspire
in achieving higher levels of professional development and to be recognized by
the professional community. This exam is coordinated by the National Ministry of
Education, through a specific national commission. To be eligible for this exam,
the candidate has to teach for at least one school year (the number of hours has
to be equivalent with full time teacher job for one school year), according to his
/ her qualification, i.e. preschool teacher / educator. Teaching Qualification Exam
consists of a practical exam represented by a class inspection, the evaluation of the
professional portfolio of the candidate and a written exam (that includes items from
Romanian language and literature for children, methodology of educational activities in kindergarten): same exam structure is available both for preschool teachers
and for educators / institutors. Teachers that fail to past this qualification exam can
by hired within the national education system only for a determined period and only
with beginner status. Consequently, this exam is mandatory in order to pass beyond
the beginner status.
Even though they are similar in what concerns their written evaluation component, the exam for Employment in the National Education System and Teaching
Qualification Exam and are two different exams, with different purposes: while
the first is important only for getting a teaching position, the second represents the
boundary between the beginner status and the possibility to reach higher degrees of
recognition in teaching career. Moreover, due to lack of vacant teaching positions,
a teacher could be in the unpleasant situation of presenting itself to the exam for
Employment in the National Education System several time, even if he/she has not
only promoted the Teaching Qualification Exam, but also reached superior forms of
professional recognition, such as 2nd of 1st Didactic Degree.
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II. Continuous Professional Development
1) Didactic expertise levels
Teaching / Didactic Degrees represent a specific form of continuing professional
development for all teachers working in the national public education system in
Romania, in line with Teaching Qualification Exam, mandatory for promotion in didactic career. To become a candidate for obtaining the 2nd Didactic Degree, a teacher has to obtain at least qualifications „Good” during the previous year evaluations
and to promote a special class inspection with the same qualifications. According
to the national law, 2nd Degree Exam is currently organized in Romania by universities (higher education institutions) and, for preschool teachers, it includes 2 exam
samples, besides the practical exam which is represented by the special class inspection (County School Inspectorates responsibility): (1) a written exam focusing
on issues related to Methodology of Teaching Romanian Language and Literature
for Children and on Methodology of Educational Activities in Kindergarten; (2) an
oral exam focusing on topics related to Pedagogy. To promote 2nd Degree Exam,
minimum grade obtained by the candidate must be at least 8 (on a scale from 1 to
10 generally used in Romania).
1st Didactic Degree represents a high level of recognition of methodological and
practical expertise in what concerns the school educational environment. To apply
for the 1st Didactic Degree, the candidate has to obtain a written recommendation
from the Teachers Committees of the school(s) where he / she has worked during
the last 2 years prior to 1st Degree application. Moreover, the candidate must obtain
at least qualifications „Very Good” during the previous year evaluations and to
promote a special class inspection with the same qualifications. 1st Degree Exam is
also organized within universities, by Teacher Training Departments and consists
of an interview (pass/fail), preparation of a scientific thesis on a given theme under
the supervision of a university professor and a special class inspection, in collaboration with County School Inspectorates. The elaboration of the thesis should reflect
candidate’s ability to focus on a specific theoretic theme and way it can be valorized in teaching process; the thesis has to prove that he / she is able to valorize its
didactic experience gain through teaching and his / her scientific and pedagogical
knowledge. The thesis is presented in a public defense manner, in front of a public
and a special commission made of university professors and school inspectorates’
representatives.
PhD Degree. Doctoral studies correspond to the third cycles of university studies
in Romania and allow the acquisition of the 8th level of qualification in the EQF
/ CEC and the National Qualification Framework. Doctoral studies are conducted under the coordination of a PhD supervisor and involve attending a training
program based on advance university studies at the doctoral school as well as an
individual scientific research program. According to national law, following an administrative process and a special class inspection, PhD can be equated with 1st
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Didactic Degree in Romania, without following all the process for obtaining 2nd
Didactic Degree. Similarly to 2nd and 1st Didactic Degree Exams, this equation is
certified by a mix commission, made of university and school inspectorates representatives. There are teachers, including preschool teachers, who rather prefer to
follow Master studies immediately after they have reached to Bachelor Degree and
then to enroll themselves in a PhD research program since this option give them
some time advantage. While reaching 1st Didactic Degree requires to have previously reached 2nd Didactic Degree and the Teaching Qualification Exam which are
chronologically linked and involve both university and county school inspectorates,
getting the PhD title may seem an easier path to be followed by those who are rather
focusing on research issues in the field of teaching technique. Considering the fact
that are several minimum time sequences to be taken into consideration for those
who choose the „classic” way (1 year from the Bachelor Degree until Teaching
Qualification Exam, 4 years from Teaching Qualification Exam until 2nd Didactic
Degree and 4 more from 2nd Didactic Degree until 1st Didactic Degree), a candidate
may obtain, theoretically a PhD Degree title in 5 years after the Bachelor Degree
(2 years for Master Degree, and 3 for PhD), while in parallel he/she can pass the
Teaching Qualification Exam.
Considering performances in the field of didactic activity, didactic and managerial
innovation, quality insurance in the field of educational management and involvement in educational projects, the superior form of recognition at didactic expertise
level that follows 1st Didactic Degree is obtaining Professor Emeritus degree. This
title that can be reached after 15 years of continuous teaching activity after obtaining 1st Didactic Degree and is related to a specific procedure, that involves preparation of a specific portfolio, writing a scientific paper and class inspection.
A common feature of al CPD forms described above is that achieving each of these
grades implies higher rankings, including even salary increases. Each of these
grades are generally considered steps that prove the evolution within didactic career, indicating a didactic expertise level4.
III. Continuous Professional Development
2) Periodic trainings
National Methodology on Continuous Professional Development of teaching staff
establishes (Chapter IV, Section 1) a large category of institutional structures in
charge with teachers CPD in Romania. All of them should be authorized / accredited, according to the legal provisions.Thus, the most important body in this regard
is even the Ministry of National Education, through its specialized departments,
together with school inspectorates, Institute of Educational Sciences and accredited higher education institutions. In addition, in Romania can be found different
CPD centers affiliated or organized as independent entities within Children Pala4 AccordingtoFigure 1 (Types of Competences for teaching staff), Annex 3 OMECTS 4476/2016
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ce, Didactic House, children clubs, professional associations, NGOs, government
associations, as well as different institutional structures that implement EU funded
projects with CPD feature included or different public or private CDP providers.
In terms of organizing CPD activities in Romania, same Methodology (Article
95) mentions various types of activities with training feature included. We have
mentioned previously that the briefly already analyzed forms (training for didactic
degrees, Master or PhD Degree studies) represent more than CPD since they are
didactic expertise indicators. Except these long-time activities, Romanian public
education system includes also other specific CPD activities that, in general, require a shorter period and address to specific teachers training needs. Each school
has the right to periodically organize different scientific, methodology and pedagogic activities either on its own, at the level of specialized didactic commissions
or together with another institutions (i.e. cercuripedagogice), as well as they may
organize different scientific or symposium sessions, exchange programs, educational partnerships focusing on pedagogical issues or different trainings in the
field of educational sciences. This type of activities offer teachers the opportunity
to interact in different contexts and to launch theoretical discussions on subjects of
interest for their didactic work, supporting the exchange of ideas and experiences.
Training courses represent the most frequent form of CPD in Romania; in general,
a training course has a theoretical approach on a specific topic related to teaching
process, rarely doubled by some practical demonstrations. However, most of these
training courses include an evaluation of the trained teachers which are generally demanded to present practical examples on how they would apply the theory
for their own pupils. Based on our discussions with different Romanian teachers
one of the biggest complaints about these training courses is that teachers wait for
solutions during the sessions: they expect to be told how to act in a stressful educational context (i.e. violence, school dropout or exigent parents etc.). Consequently,
teachers expect solutions from training courses; instead they are told only what
they should not do or the result they are expected to achieve in a certain period, a
general frame to act, but the practical examples and the concrete solutions are not
given: they are expected to find solution and best implementation technique during
their own classes. This kind of training courses are generally organized by different
scientific or professional teachers’ organizations; in this regard, Didactic House is
the most relevant training provider.
A specific training courses category are those to be followed and passed by teachers that have also a managerial responsibility or represent CPD forms related to
professional evolution (for instance a school principal). In general, these training
courses follow the general line of teaching the trainees different topics related to
the main theme, followed by a written, oral or practical exam. To pass this exam,
the candidate / trainee must prove he / she has acquired new competences, different theoretical concepts or different general legal provisions related to the theme
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of the training course. Dynamic people, open to new experiences and wishing to
expand their personal knowledge by familiarizing themselves with subjects related
to their initial professional development have the possibility to apply for study and
documentary scholarships or internships carried out in Romaniaor abroad. Postgraduate (specialization) courses or new didactic specializations, different from
the current specialization / specializations the teacher has is also accepted in Romania as a CPD form.
LEGAL CONTEXT:
• National Education Ministry Order no. 5561/07.10.2015 - Methodology regarding Continuous Professional Development of teaching staff (https://www.
edu.ro/sites/default/files/_fi%C8%99iere/Invatamant-Preuniversitar/2016/
resurse%20umane/formarea%20continua/OM%205561_2011%20Metodologie%20privind%20formarea%20continu%C4%83%20a%20personalului%20
din%20%C3%AEnv%20preuniv.pdf)
• National Education and Scientific Research Ministry Order no. 4476/2016
regarding Approval of professional standards for Continuous Professional Development of teaching staff, regarding education levels – preschool, primary
school, secondary school, high school – and stages of professional development in teaching career – 2nd Didactic Degree, 1st Didactic Degree, CPD every
5 years (Annexes 1,2,3) (https://www.edu.ro/formare-continua)
• Framework Methodology for organizing and implementing the National
Teaching Qualification Exam, annex for National Education Ministry Order no
5211/02.10.2018 (http://definitivat.edu.ro/2019/docs/Metodologie%20si%20
anexe%20MO.pdf)
• National Calendar for organizing and implementing the National Teaching Qualification Exam, annex for National Education Ministry Order no
5211/02.10.2018 (http://definitivat.edu.ro/2019/docs/CALENDAR%20DEF.pdf)
• National Curricula for National Teaching Qualification Exam (http://definitivat.edu.ro/2019/)
• National Website dedicated to employed in the National Education system
exam (http://titularizare.edu.ro/2019/)
• National Register of Higher Education Qualifications (http://site.anc.edu.ro/
registrul-national-al-calificarilor-din-invatamantul-superior-rncis/)
• Methodology on granting the title of Professor Emeritus (forum.portal.edu.ro/
index.php?act=Attach&type=post&id=1759584)
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Scientific referents / reviewers:
• Otilia Hedeșan, PhD, Professor, Romanian Studies Department, West University of Timișoara Maria Niculescu, PhD, Associate Professor, Teacher Training
Department, West University of Timișoara
Table 1. Comparative analysis checklist
Romania
The level of initial education of Bachelor Degree(higher education, 3 years of
preschool teachers (necessary for studies)
the world of work)
There is a national system of
Yes
professional development and
promotion
Providers of professional devel- No
opment of preschool teachers are
state institutions only
Providers of professional devel- Yes
opment of preschool teachers are
state and private institutions
Professional development proYes
grammes are periodically accredited by the state bodies
Officially recognized forms of
professional development
The title of Bachelor
Mandatory for initial professional development of preschool teachers
The title of Master
Yes, for preschool, primary school and
secondary school teachers; for high school
teachers it represents a mandatory initial professional development step
The title of PhD
Yes
Short cycles in higher education 1. Completion Exam for working in Education
Sistem: at least 1 year after the Bachelor Degree)
2.2nd Didactic Degree – at least 4 years after
Completion Exam
3.1st Didactic Degree – at least 4 years after
obtaining the 2nd Degree (PhD is equivalent)
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Seminars/professional development programmes
Participation at scientific and expert meetings
Participation at scientific and expert meetings with the presented
or published paper
Summer/winter schools
Mobility – expert and study visits
Mentorship

If accredited by the National Ministry of Education, (with ECTScincluded).
Yes; generally taken into consideration for
classifications, distinctions, salaries.
Yes; generally taken into consideration for
classifications, distinctions, salaries.

Yes
Yes; generally taken into consideration for
classifications, distinctions, salaries.
Yes; generally taken into consideration for
classifications, distinctions, salaries.
Participation at national and in- Yes; generally taken into consideration for
ternational projects
classifications, distinctions, salaries.
Other formal and informal
One of the most popular activities with CPD
forms of professional developfeature included which is still to be found in
ment (please specify)
some educational units in Romania is represented by the organization of some demonstrative lessons together with the colleagues.
As a part of their professional
Yes, but only following the steps described
development, preschool teachers in Short cycles in higher education section.
can be promoted into the higher Other forms are relevant for salaries or for
ranks
classifications through a scoring system (for
instance, as a grading criterion for a vacancy)
In addition of the above menYes, depending on the personal interest
tioned, there are other forms and
opportunities of CPD
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Table 2. Overview of time intervals in which planned CPD activities for preschool teachers are carried out
Period
The accreditation of the professional
development programmes for preschool teachers is carried out within
certain time frame.

Licensing/relicensing is done within
certain time frame

The promotion of preschool teachers
into the higher ranks

Time frame
Yes, in general each 5 years, but the
time frame is flexible depending on the
legal provisions in force.
There are a lot of CPD programmes
which are accredited and available only
for 1 (one) year.
Yes, in general each 5 years, but the
time frame is flexible depending on the
legal provisions in force.
There are a lot of CPD programmes
which are accredited and available only
for 1 (one) year
Please see Short cycles in higher education above-described section (which
indicates didactic expertise level):
Completion Exam
2nd Didactic Degree Exam
1st Didactic Degree Exam
Professor Emeritus Degree
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Higher education of
duration of 3 yeras,
Bachelor
(or 4 years of Academic studies)

Yes
Professional development of preschool
teachers is regulated
in4 nationaldocuments
(Laws and Rulebooks)

No, private organizations or NVO can also
start training if they
have accreditation

Yes

Yes, on 3 yers

The level of initial
education of
preschool teachers
(necessary for the
world of work)

There is a national
system of professional development and
promotion

Providers of professional development of
preschool teachers are
state institutions only

Providers of professional development
of preschool teachers
are state and private
institutions

Professional development programmes are
periodically accredited
by the state bodies

Serbia

Yes,
programmes are
periodically accredited
(biannually)

Yes

No,
Professional development providers are state
institutions, private
institutions and NGOs.

Yes

Higher education,
Basic studies
(Bachelor) lasting 3
years,180 ECTS
Master studies lasting
for two years (120
ECTS)

Montenegro

Yes

Yes

No,
private organizations
can also start training if
they have accreditation

Yes
career model,
teacher qualification

Higher education of
duration of 3 years,
Bachelor

Hungary

Yes

Yes

No

Yes

Bachelor Degree(higher education, 3 years of
studies)

Romania

Yes, some of them

Yes

No

Yes

Higher education of
duration of 3 years,
Bachelor

Slovenia

Yes

secondary school
providing qualifications required in
ECEC

Great Britain
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The title of Master

The title of Bachelor

Professional Master of
preschool teacher /

The professional preschool teacher
(Bachelor) or
Graduate preschool
teacher
Professional preschool
teacher specialists

Officially recognized 1) professional
forms of professional development program
development
realized through
training;
2) expert meetings,
as follows: congress,
gatherings
meetings, days;
conferences;
counseling;
symposium;
round table;
tribune;
webinar;
3) summer and winter
school;
4) professional and
study trip.

Serbia

No,
Professional development providers are state
institutions, private
institutions and NGOs.

Graduate preschool
teacher (Bachelor)

Yes

Montenegro

No
Master’s degree can
be completed in other
areas of pedagogy

• kindergarten teacher
Infant and Early Childhood Educator

Correspondence
Education – incl.
education plan and
program (1-2)

Hungary

Yes, for preschool,
primary school and secondary school teachers;
for high school teachers
it represents a mandatory
initial professional development step

Mandatory for initial
professional development of preschool
teachers

Romania

Master of preschool
study

Graduate preschool
teacher

yes

Slovenia

Great Britain
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No

-Basic studies - 3
years,180 ECTS;
- Specialist studies 1
year, 60 ECTS;
- Master studies –2
years, 120 ECTS

Yes,
there are accredited
professional development
programmes, and also
internal training programs
(1 hour is 1 point)
In 5 years need to attending
100 hours of professional
development programs.

Yes.
Participation at scientific and expert meetings
(1 meeting is 1 point)

The title of PhD

Short cycles in higher
education

PhD titles can be obtained in other fields of
pedagogy

Participation at scientific and expert meetings

Serbia

Yes
- Participation at
scientific and expert
meetings are recognized
as forms of professional
development that are not
sufficient for obtaining
a license, but they are
valid for promotion into
a higher rank.

Yes,
there are accredited
professional development programmes

Basic studies - 3
years,180 ECTS
- Master studies lasting
for two years (120
ECTS)

No

Montenegro

Yes

Yes
online training:
10 or 20 hour short
cycle training

Yes
• 30 credit training
online training

No
PhD titles can be obtained in other fields
of pedagogy

Hungary

Yes; generally taken
into consideration for
classifications, distinctions, salaries.

If accredited by the
National Ministry
of Education, (with
ECTScincluded).

1.Completion Exam for
working in Education
Sistem: at least 1 year
after the Bachelor Degree)
2.2nd Didactic Degree
– at least 4 years after
Completion Exam
3.1st Didactic Degree – at
least 4 years after obtaining the 2nd Degree (PhD
is equivalent)

Yes

Romania

Yes

Yes

yes

Doctor of educational sciences (PhD)

Slovenia

Yes

Yes

Yes,
there are accredited
professional development programmes, and
also internal training
programs
(1 hour is 1 point)
In 5 years need to
attending 100 hours of
professional development programs.

Great Britain
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Yes

Yes

Yes

Yes

Yes

Yes

Congress,
meetings, days,
conferences,
counselling,
symposium,
round table,
tribune,
webinar (it can be
accredited or not);
Horizontal exchange
of experiences between
practitioners;
Internal training;
Internal training for
mentors;
Reading literature and
creating and writing
literature…

Participation at
scientific and expert
meetings with the
presented or published paper

Summer/winter schools

Mobility – expert and
study visits

Mentorship

Professional development programmes are
periodically accredited
by the state bodies

Other formal and informal forms of professional development
(please specify)

Observation, action
research, exemplary
lessons, mentoring,
coaching, use of the
available literature

Yes

Yes

Yes

Yes

Montenegro

Serbia

short training:
• digital literacy
• language learning
• folk dance
• handicraft
• Aggression and conflict management
• Modern kindergarten
management in the
new system of public
education
• ICT for Teachers
personality development in kindergarten

Yes

Yes

Yes

Yes

Yes

Hungary

Yes; generally taken
into consideration
for classifications,
distinctions, salaries.

Yes

Yes

Yes

One of the most popular conferences, seminars,
activities with CPD fea- short term modules,
ture included which is
promotional workshops
still to be found in some
educational units in
Romania is represented
by the organization of
some demonstrative
lessons together with
the colleagues.

Yes; generally taken
into consideration for
classifications, distinctions, salaries.

Yes; generally taken
into consideration for
classifications, distinctions, salaries.

Yes; generally taken
into consideration for
classifications, distinctions, salaries.

Yes

Yes

Yes

Slovenia

Romania

Yes

Yes

Great Britain
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Yes

As a part of their
professional development, preschool
teachers can be
promoted into the
higher ranks

In addition of the above
mentioned, there are
other forms and opportunities of CPD

Yes

• qualified nursery
teacher mentor
• qualified Infant
and Early Childhood
Educator
mentor
(organized by a college or university)

Yes,
- teacher mentor
- teacher advisor
- teacher senior
advisor
- teacher researcher

Yes, a preschool teacher
can progress professionally with the acquisition
of a title:
•pedagogical counselor,
•independent pedagogical counselor,
•senior pedagogical
counselor and
•higher pedagogical
councelor.

Yes

Hungary

Montenegro

Serbia

Yes, depending on the
personal interest

Yes, but only
following the steps
described in Short
cycles in higher
education section.
Other forms are
relevant for salaries
or for classifications
through a scoring
system (for instance,
as a grading criterion
for a vacancy)

Romania

yes

Yes

Slovenia

Great Britain
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The accreditation of the
programs lasted 1, and
2, and now it is for the
period of 3 school years
(2018/19., 2019/20. and
2020/21)

The license is issued to
a preschool teacher who
has a pass
exam for a license.
the license may be
suspended or lost, one of
the reason is if they not
professionally develop.
Summing up is every 5
years.

Yes, they can be:
pedagogical counselor,
•independent pedagogical
counselor,
•senior pedagogical counselor and
•higher pedagogical
councelor

The accreditation
of the professional development
programmes for
preschool teachers
is carried out within
certain time frame.

Licensing/relicensing
is done within certain
time frame

The promotion of preschool teachers into the
higher ranks

Serbia

Yes,
Preschool teacher can
be promoted into the
higher ranks:
- teacher mentor
- teacher advisor
- teacher senior
advisor
- teacher researcher

Licencing/relicensing
is carried out every 5
years

The accreditation of the
professional development programmes for
preschool teachers is
an integral part of the
overall system for professional development
programmes accreditation and it is carried out
biannually.

Montenegro

Only the pedagogical
career model makes
this possible, with the
prerequisite that educators attend continuous
training.
Every 7 years, compulsory training of 120 hours,
which may be
- 30-60 hours of accredited training,
- 1 or 2 years of
advanced vocational
training (grants second
degree)
- graduate training
- can also complete
a new degree (e.g.
special education, speech
therapy).
- Short cycle training

Registration is not
time-limited. Registration will be granted if
there is an accreditation
certificate.

Please see Short cycles
in higher education
above-described section
(which indicates didactic
expertise level):
Completion Exam
2nd Didactic Degree
Exam
1st Didactic Degree Exam
Professor Emeritus
Degree

Yes, in general each 5
years, but the time frame
is flexible depending on
the legal provisions in
force.
There are a lot of CPD
programmes which are
accredited and available
only for 1 (one) year

Yes, in general each
5 years, but the time
frame is flexible depending on the legal
provisions in force.

Romania

Period Time frame

The accreditation
of the curriculum of
specialization training is not time-limited. It is valid until
withdrawal. It can
start any year

Hungary

Those are: mentor,
counsellor, councillor

Yes

We don’t have licences,
but every preschool
teacher has to pass
examination of professional competence
before starts working in
kindergarten

Every 7 years – but
not the specific programme, the whole
University together

Slovenia

N/A

N/A

N/A, in GB EYEs
are not qualified to
a graduate level, the
CPD arrangements
are days and sessions
organized by the
employer.

Great Britain

CONCLUSION
Jelena Prtljaga
The overview of continuing professional development in the countries represented
in the project consortium (i.e. Serbia, Montenegro, Hungary, Romania, Slovenia
and United Kingdom) shows that there is great and systematic care for both initial
education of preschool teachers and its follow-up training and development through
a whole range of professional development modalities. There are many similarities,
but there are also certain specific features typical for each country.
Having in mind that the main objective of the KEY project is to establish lifelong
learning hubs for preschool teachers within the higher education institutions in Serbia and Montenegro and to modernise the existing preschool teachers training offer,
it was crucial to, before all, to analyse the current situation and get an insight into
the needs of the target group, i.e. preschool/kindergarten teachers. The analysis has
shown that those working within ECEC, apart from Great Britain, are supposed to
have higher education (bachelor) degree in all the involved countries. This usually
means 3 years of study at a Faculty (Slovenia, Montenegro, Romania) or a College
(Hungary, Serbia), obtaining a bachelor degree (180 ECTS). The case of Serbia is
rather unique, since there is a difference in its higher education system between
academic (faculty/university) and professional/vocational studies (colleges) and
preschool/kindergarten teachers can be initially educated at both academic (4 years
at Teacher/Pedagogical Faculties) and professional (3 years at Preschool Teacher
Training Colleges) level. As it seems, there are rather vaguely and intuitively established differences between the two in regard to their learning outcomes, competencies and gained skills, but no formal recognition of the difference between
the two (i.e. academic and professional bachelors – preschool teachers). It is worth
mentioning that kindergarten teachers have traditionally for more than 50 years
been educated at colleges as a profession oriented towards practical educational
aspects of training for immediate work within early childhood education and care in
Serbia. In all the countries where kindergarten teachers are supposed to have at least
a bachelor degree to be recognized as at the employment market, children begin
school at the age of 6 or 7. The case of the United Kingdom is different – children
enrol primary school at the age of 4 or 5 (full time school attendance). It seems this
is the reason why it is possible to work in early years education in the UK without a
degree, as it is not a prerequisite. On the other hand, the profession is rapidly moving towards an all graduate labour market. All in all, there is a key difference here
between the UK position and that of the other partner countries in the KEY project,
where formal education to Bachelor’s degree level is required. It seems important
to once again emphasize that in the case of UK, the requirements for joining the
Early years educator (EYE) or Early Childhood and Care (ECEC) profession are
diverse: there are co-existent models of entrance into the profession, with one route
being highly structured on the one hand and on the other, informally-structured
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routes. More recently, the profession itself in UK, has aspirations to becoming more
structured, degree and higher-level training oriented and to presenting early year’s
educators as highly skilled professionals. In some of the observed countries it is
possible to obtain a master’s degree (Serbia, Montenegro, Slovenia) and become a
preschool teacher – master, while in others it is only possible to obtain a master’s
degree in pedagogy and other pedagogy and other ECEC related fields (Hungary,
Romania, UK). The doctor’s degree is in the case of all the six countries oriented
towards broader fields, i.e. pedagogy and educational sciences.
Having become a preschool teacher, a person, either employed or unemployed, can
undergo a whole range of forms of professional development. There is a national
system of professional development and promotion in all the observed countries,
regulated by national laws and regulations. The providers of professional development of preschool teachers can be both state and private institutions. Again, it
seems that, compared to other countries, the situation in UK differs a great deal
from other countries encompassed by the analysis. Namely, apart from the fact
that, like in other educational system, the main content of most CPD offered and
undertaken up by ECEC practitioner is practical, aimed to enhance professional
understanding of day-to-day care tasks of working with children and is provided
and run by private companies or in-house, there is no longer a Government body
that controls the provision of CPD for early years educators. On the other hand,
there are professional representation and interest groups: Professional Association
for Childcare and Early Years (PACEY), The Association for Professional Development in Early Years (TACTYC), Chartered College of Teaching Early Years Network (CCT), The British Association for Early Childhood Education, BERA (Early
Childhood Education and Care Section). In all other observed countries, the process
is both accredited (officially recognized forms of professional development – professional development programmes are periodically verified by the state bodies;the
time frame is flexible depending on the legal provisions in force in individual countries) and supervised (reports, organizing exams, issuing verifications and licences)
by the Ministry of Education and its bodies/offices/bureaus… In other words, there
is a government body controlling the provisions of CPD for those working in early
years education.
A whole range of modalities of CPD is carried out in all the observed countries:
professional development programs realized through training; internal training programs, professional, scientific and expert meetings: gatherings, congresses, conferences, counselling, symposium, round table, public discussions;webinar, participation at national and international projects, summer and winter school, professional
and study trip, i.e. various forms of mobility, observation, action research, exemplary lessons, mentoring, coaching, use of the available literature…
Different forms of CPD are differently recognized by government bodies through
either licencing (relicensing) or passing exams in each of the countries which were
KEY (Keep Educating Yourself)
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the subject of the current analysis (apart from UK). Furthermore, as a part of their
professional development, preschool teachers can be promoted into higher ranks,
depending on individual countries. The highest level of compatibility in this respect
can be noticed between Serbia, Montenegro and Slovenia.
There are some delicate issues left for some future analysis, i.e. to what an extent
the efforts of preschool teachers to develop their practice either through formal or
informal channels are truly officially recognized (or the standards for promotions
proscribed by individual countries remain only on paper), to what an extent accredited programs satisfy the needs of professionals, who financially supports the
participation of preschool teachers in seminars and other forms of CPU (institutions
or preschool teachers themselves) and last, but not least, to what an extent practitioners genuinely implement what has been learnt through any CPU model in their
everyday work and how the contribution of particular forms of development to
change and the development of practice is evaluated.
Being a process, the established CPD in each of the observed countries have been
constantly evaluated and modified in order to meet the changing needs of those
working in the field of ECEC and, most importantly, the needs of children.
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